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From The Editors

What Makes A “Great” Team?

Randy Schelble, ULRC Program Specialist,
and Bruce Schroeder, ULRC Coordinator

e have watched the end of  parents and students in the decision

this past baseball season withmaking process includes bringing every- articles and try their ideas, becatf®gi

great interest as Mark one together to talk about the student
McGuire and Sammy Sosa hit home run individualized education program.
after home run, Cal Ripken ended

basebalk longest consecutive game “You can observe a lot by watching.”

claims “It ain’t over ‘til its over!”

Additional “Yogi-isms” can be found on
the ULRC website:

streak, and the NeYork Yankees became Have you ever been involved in an IEP  Www. ulrc.org/consortium

the winningest team in baseball histor  meeting where so many people were

All of these players captured our imagina-talking that nobody was hearing what the
tion for their individual unselfishness in  other person was saying? Parents and
order to better their team. During this students have good insights regarding
same time, we discovered a book of gem needs, interests, and abilities. Next time,
guotes by a former baseball greéigi
Berra. Known for his Yogi-isms” as
much as for his baseball prowess, his
guotes bring a smile to oseface but also
provide for some thoughtful reflection.

Yogi would sg.

“When asked if | wanted my pizza cut
into four or eight slices, Ireplied: ‘Four.
I don't think | can eat eight.”

take a minute to observe and wonder what

situationsWe encourage you to read their

Oftentimes the outcomes that we are
proposing for the student are the same
and Student Participation in Decision outcomes that the parents and students afe
Making™? Each of this ye&s basebals proposing. Its just that we are all looking
heroes were continually portrayed in the at the “pizza” from a dferent perspective.
media as players who worked hard and p@@ommunication skills like probing,

the tearns above their own personal goalsparaphrasing, and questioning can help tq
The core of the special education processclarify issuesAfter all, Yogi believes that
is focused on teaming, and IDEA 97 “90% of the game is half mental.”
emphasizes the importance of parents and

students, where appropriate, being key
members of the multidisciplinary team.
Let's look at someYogi-isms” and see
how they apply to involving parents and
students in the decision making process.

How does this apply to this mongh
Utah Special Educataheme of “Parent

“You've got to be caeful if you don't
know where you're going ‘cause you
might not get there!” As the school year
progresses, ongoing monitoring of the
students IEP goals and objectives/
benchmarks helps to determine if the

“The future ain’t what it used to be.”  student is progressingith IDEA 97,

The IDEA 97 made changes in the degreeparents of children with disabilities need
of parent and student involvement in to be notified of their child progress at
decision makingAs we all wait for final ~ least as often as parents are notified of
federal regulations and the new Utah Stattheir nondisabled childrés progress.
Rules to give us further direction, we must “We're lost, but were making good

all continue to provide an appropriate time!” A great “Yogi-ism” but probably
public education to our students. Even  not the best wording for the student
without federal regulations, best practicesprogress report!

and common sense tell us that parents and

students are key players of dfeetive As with the heroes of this past baseball
educational team. season, this monthissue of th&Jtah
Special Educatois filled with writers

“Pair us up in threes.”Involving who have worked successfully in teaming
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Guest Editorial

Decisions, Decisions, Decisions

Ted Kelly, Director of Special Programs, Provo School District

t seems as if all | do is to go from having to make one together are proven ingredients for success in our nation’s

decision after another. | remember my mother providingschools,” said U.S. Secretary of Education Richard W. Riley.

me insight to choices | made and what the consequence$amily/school partnerships are essential to promote the
were going to be. | well recall the lingering effects of some dftandards of excellence that we know our children can reach.”
those choices, some would call it “spare the rod, spoil the IDEA '97 underscores the need for parents, administrators,
child.” Mother called it behavior modification. Fortunately, it teachers—all of us involved in the education of children with
did not take me long to figure out that | needed to consider tiisabilities—to assume greater responsibility for improving
conseqguences prior to making a decision on my choices. Sdher educational opportunities. We must work together to
things in life never change. It is a fact that we can not avoid understand the needs and potentials of these children and to
decision making. Avoidance of decision making is a decisiorsharpen our communication skills.
| am very fortunate to have had many angels embracing me as

I have faced choices which required a decision of conse- Decisions are a series of events that when placed end to end
quence. establish directions which influence where we place our
energy and attention. Good decision making requires planning
We are each of us angels and is not a single event or meeting, but a series of discussions

or interactions among a team of people, including the person
with a disability and their family. Decisions must be based on
the individual's strengths, capabilities, preferences, lifestyle,

by embracing each other. and cultural background. As part of the decision-making

by Luciano De Crescenzoprocess, this team assists the individual and their family in
developing a plan that includes short-term objectives and
My fellow colleagues, we are in a profession that requires asnual goals for skill development which will ultimately

to participate in decision-making processes that influence thenable that person to live as independently as possible.
future of students with disabilities. This is a responsibility of
great consequence and the involvement of the right “angels” 8e must educate teachers, related servers, principals, and
of utmost importance. It is not hard to figure out who the mosther staff in how to reach out to, communicate with, and
important persons in the life of a child are, and that is the work with parents as equal partners. We also need to involve
parents. For us to bring together a team of knowledgeable parents in the development of these training opportunities in
people, including the parents, to plan and to make decision®rder to gain their insight and experience. Effectively working
that will influence the future of an individual cannot be together greatly increases our wisdom and will assure in-
minimized. formed decision making.

with only one wing,
and we can only fly

“Parents, teachers, and school officials working closely

It is not hard to figure out who the most important persons in the life of a
child are, and that is the parents. For us to bring together a team of
knowledgeable people, including the parents, to plan and to make decisions

that will influence the future of an individual cannot be minimized.
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An Interview With...Helen W, Post

Key Elements of Parent
Involvement In Decision Making

Editor's Note: Helen Post is the Director of the Utah Parent Teaming and collaboration are key values associ-
Center. This federally-funded organization is available for  5tad with “the spirit of IDEA 97.” What sugges-

parent training and information. See page 31 of this issue for,.
address, phone, and email address to contact Helen Post or HQPS do you have for educators to help parents

staff of trained parents. feel that they are an equal member of a
multidisciplinary team?

Briefly describe for our readers what the Utah

Parent Center is and its role in providing special Fundamental is the belief that parent involvement is important

. . . . g . and all administrators, teachers and parents must be willing to
education services for students with disabilities in work together. In a review of the literature on parent involve-

Utah. ment, it has been recommended that the responsibility for
. o . taking the first step falls on school personnel. Not only do they
The Utah Parent Center (UPC) is an award-winning, privatehayve the most information; but once they open the door to

non-profit organization founded in 1984. Using a “parent-to- parents, parents will likely respond willingly and enthusiasti-
parent” mentoring model, the Center’s projects are staffed byca]ly.

administrators, parent consultants and volunteers who are

parents of children with a wide range of disabilities. Being It would also be helpful to define what we mean by “equal.”
parents, our staff can provide significant support to other  Being “equal partners” does not mean that parents and profes-
parents in similar situations. The UPC believes in the philososjonals assume each other’s roles, but rather that they respect
phy that parents are full partners in the decision-making  each other’s roles and contributions. While professionals bring
processes that direct their children’s care and programs. Thetechnical knowledge and expertise to this relationship, parents
mission of the Center is to help parents help their children withiier the most intimate knowledge of their children.
disabilities to live included, productive lives as members of the
community. Even as professionals spend a great deal of time collecting
information and anticipating strategies to address the identified
The Utah Parent Center (UPC) trains, educates, informs, needs of an individual child, parents also must have an opportu-
refers, and assists parents of children with special needs as W@J} to prepare for the IEP meeting. Provide parents with
as prOfeSSiOnaIS who work with them. We build collaborative information about the IEP process, how they can prepare,
networks with education, health and human services profes- participate, and follow-up. Help them understand their role as
sionals, agencies, and organizations, and we promote changgembers of the team and recognize the value of their participa-
within the community through several projects and activities. tion. Share your prospective goals ahead of time and encourage
them to share theirs. This can make the meeting more efficient.
The UPC receives its core funding thl’ough a grant from theThe UPC can he|p you he|p parents of children in your pro-
Office of SpeCiaI Education and Rehabilitative Services grams. We offer printed materiajs’ handbooks’ WorkshopS, a
(OSERS) authorized under the Individuals with Disabilities video and individual assistance (|n person or by phone) to he|p

Education Act (IDEA) to serve as Utah's Parent Training and parents prepare to participate as confident, effective members
Information (PTI) center. The Center is also a grantee throughf the team.

Rehabilitation Services Administration (RSA) under OSERS to

provide information and training to parents about Vocational ~parental input at the IEP meeting must be considered seriously
Rehabilitation. Funding from the SpeCial Education section Oby professiona]s; the IEP must be deve|oped at the meeting_
the Utah State Office of Education and the Department of  Goals on the IEP/ITP must reflect parent/child preferences. The

Health also greatly benefits parents around the state throughrf®ting structure should reflect parents as representing half of
services of the Center. the IEP team.

Statewide services include individual consultations, work- Beyond being involved in their own child’s educa-

shops, newsletters, and printed materials which are freeto ..
parents. A nominal fee is charged for some materials and tion, many parents have been advocates for

activities. changes in legislation and policies at the national
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and state level. What have been role in public policy, individualand ~ new requirements in terms of
some of the results at both family support has evolved from privi-  harental involvement in their

lege torights and from segregated Sy : :
I)
levels? How have parents assistance to inclusive opportunities. child’s education. One area is

influenced some legislation and parental participation in meet-
policies? In Utah, parents have held key leader- ings concerning identification,
ship positions in legislative advocacy for evaluation, and educational

Early parent organizations in the 1950'gpeople with disabilities. Our only interestmaeement of their child as well
sought to improve the lives and futures of our child, making parents particularly .
people with disabilities in many ways. effective in seeking funding, addressing as_ the prO\(ISIOH of a free, appro_
The parent movement has been creditedegislative priorities, affecting polices  Priate public education to their
with accomplishing a number of things and practices. Parents have played a rol€hild. What are contributions
beginning with improving the conditions in developing and securing funding that parents can make to deci-
in institutions and then securing access tmechanisms for special and regular sion making?
the public schools. Since the late 1960’s education programs and services. Rules
and early 1970's, these havg been and policies are influenced by input from Parents have a wealth of information
succ_essful. Passage of I_Dubl|c Law 94- parents. that no one else has about their child.
142 n 1975 and Part H in 1986 are . ., They have the unique view of their child
prized milestones. Then came the push It is important to note that parents did from year to year, program to program
for inclusion, transition and supported not do this alone! While parents are ’ ’
employment. Parents advocated for moreniquely positioned and motivated to be tion, service provider to service provider.
and improved “family supports.” Rather particularly influential, valuable and The,y provide details about their child's
than settle for what agency providers  essential professional partners at every traits, interests, aptitudes, behaviors and
could make available, parents of childrerdevel advise, contribute to, support, and y ' '
with disabilities began to inform these champion our children’s causes. context of family life and activities. Their

agencies of the kind of supports they observations, along with an expression of
really needed, such as respite care, in- Parents have always been a part ejr values, will provide the team with a

?ome catret{ money, and improved of the special education process, fuller understanding of what services
ransportation. but IDEA 97 has added several

class to class, intervention to interven-

abilities that they have observed in the

Parents have become “insiders,”
serving in political roles and positions of
great influence to affect public policy.
Powerful things happened when parents
had inside roles and when a powerful
parent constituency pushed from the
outside.

One of the greatest contributions of the
parent movement has been the develop-
ment of parent run organizations and
parent training and information centers to
provide each other with information,
support, education, training, love,
acceptance — a place to cry, a place to
laugh, and most significantly, a place to
celebrate the joys and accomplishments
of each of our unique children. Parents
have affected the attitudes of society to
the “new view” that our children are
whole human beings, not extensions of
their disabilities.

Parents have changed the practice and
thinking of educators, administrators, and
local, state and federal decision makers
about what is possible. Because of their
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may be necessary and appropriate for

their child. Parents often seek outand  gased on the needs of the child,
obtain information that can be very

useful to professionals in designing plans the IEP and the needs of the
and implementing strategies to address
needs. Parents can be sources of creative
solutions to difficult challenges with their
child.

parent(s), the type and
frequency of communication
IEP teams need the information that should be discussed and

parents have to plan effective programs
that will generate desired outcomes for

our students! But in order to do this, are clear and agreed to by the
parents must be made to feel that they are

valued, equal members of the IEP team! team. For each family, establish

determined so that expectations

IDEA 97 requires that parents the preferred way for
of children with disabilities are
notified of their child’s progress
at least as often as parents are
notified of their nondisabled
children’s progress. In your
opinion, what kind of informa-
tion is especially important for
parents to receive regarding the
child’s educational progress?

exchanging information with

the school...

their educational program should look
like also means parents and educators

and wants. What contributions can

a parental perspective what are the

selves, and enhanced self-esteem.

Parents of young adults with disabilities
can be placed in the difficult position of
prompting their child’s self-determina-
tion while wondering if the adult world is
a safe place for their child. Parents may
worry about their ability to function
safely on their own. As children approach
transition age, parents often experience
feelings of fear, anxiety and insecurity
that match the emotional turmoil that
developed when they were first diag-
nosed with a disability. For encourage-
ment and support, it is valuable to turn to
other parents who are facing the chal-
lenges of transitioning responsibility to
their young adult. Parents often find
renewed strength when they share their
feelings with others who understand their
fears and hopes. They can sympathize
and reassure one another when difficul-
ties arise and celebrate together when
positive accomplishments are made.
They often find that the love that once

will need to listen to the student’s needs moved them to protect their son or

daughter will now motivate them to

students make to decision making? Fronsupport, encourage and respect him/her

as she maximizes her efforts toward

This is an important issue to be decidedenefits of greater student participation?independence.
while developing the IEP. Based on the What are the concerns of parents regard-

needs of the child, the IEP and the needing greater student participation?
of the parent(s), the type and frequency
of communication should be discussed The participation of students in their

and determined so that expectations areown IEP development and implementa-
clear and agreed to by the team. For eadion is clearly beneficial. Students can b _ _
tremendous assets to the team. It pays difiaking, what would it be?
when students understand their disability
and how it affects them and are able to

family, establish the preferred way for
exchanging information with the school
(telephone calls to home and when?
Written notes? Messages recorded on
cassette? Meetings when and where?).

talk about it appropriately as well as

If you were to share one final
thought with educators across
the state regarding parent and

sStudent participation in decision

Please recognize the value of strength-
ening the role of parents and students.

knowing how and when it is appropriate Recognize the value of the “early

to talk about it. Students can be preparedntervention” of helping parents and

Generally, parents will want informa-
tion about how their child is progressing developing skills, understanding the
toward the goals and benchmarks process and having opportunities to

identified in the IEP. Parents are very  observe the workings of the IEP team.
interested in areas where their child is
having problems or where extra help is
needed. In addition to their academic
progress (when academic goals are
identified for the child), parents are
generally very interested in concerns and/Students who are active participants

for themselves and ask for help when
they need it and to articulate their
interests and preferences.

to participate and lead their own IEP by students better understand their role and

helping them to prepare. Angry parents
often express the sentiment that they had
an expectation that school personnel

Such students are more able to advocatavould tell them what they need to know

and feel frustrated when they discover
out later that they were not given
significant information. Starting “early”
builds trust and mutual respect and helps
to establish positive partnerships. These

or progress in social and self-help areashave increased awareness of ownershippartnerships can facilitate the resolution

of their program, a greater sense of

of challenges and foster an environment

Greater student participation is also
addressed in IDEA 97. Involving stu-

responsibility for and investment in what of working together.
is required to assure their success,

dents more actively in determining what confidence as they advocate for them-
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Parents As Partners

Ann M. Miller, Ed.D., Special Education Director,

Special education works best when there is a well-coordinated

plan on which all the players agree. This plan must be developed

by both the educational team and the home team.

Weber School District

are making progress. If progress is not
being made, then we need to do
something different. Usually we need

to either look at our teaching strategies
or the goals and objectives may need to
be rewritten.

 Trust is key in our relationship with

arents have always taken a strong

role in the special education

process as specified by special
education law. With IDEA 97, their
involvement is mandated in new ways,
most importantly during the evaluation,
eligibility and placement phases of the
IEP process. They must also receive
regular reports on the progress of their
children toward meeting the IEP goals.
Parent involvement is carefully defined in
Federal statute, and someday there may
further enlightenment through Federal

regulations and state rules. These are the

letters of the laws and must be followed
carefully. Just as important is the spirit of
the law which is also sound educational
practice. Special education works best
when there is a well-coordinated plan on
which all the players agree. This plan
must be developed by both the educa-
tional team and the home team.

able to sit in an IEP and hear about
their child’s terrible weaknesses. All
children have strengths. We need to
celebrate these strengths with the
parents.

* Respect parents as a wealth of informa-
tion about the child. They have lived
with the child and her disabilities
longer than the educational team.
Sometimes parents feel intimidated by
the school team and do not feel that

betheir information is valued. To better

communicate with parents, we need to
become better listeners. According to

Stephen R. Covey, author Bifie Seven

Habits of Highly Effective Peopleve

need to become empathic listeners so

that we listen to understand with our
ears, eyes and body. As educators, we
need to continue to hone our listening
skills.

parents. They must believe that we
have honorable intentions to improve
their child’s education. Trust comes
with communication. Frequent progress
reports are useful. Once again, if the
child is not improving, then we need to
make changes in the child’s educational
program. We need to remember to
always behave professionally. Parents,
like children, come to us with differing
experiences and educational back-
grounds. According to Deborah
Tannen, author ofhe Argument

Culture many people approach the
world with “an adversarial frame of
mind.” They believe they have to
threaten and fight for what they want.
As professionals we need to try not to
fan the flames which can be difficult
when we deal with parents who have
an “in your face” approach. This is
where we need to use Covey’s em-
pathic listening to determine the
message behind the threats and then
work with the parents to provide a
positive program for their child

« Parents need to be part of the process as

Following are some ideas | use as | work
with school teams and parents through the

goals and objectives are written since

We must strive to make parents our

IEP process. Hopefully these ideas help
school teams become partners with
parents to meet the lettand spirit of the
law.

¢ Remember that parents want their
children to succeed. When they first
held their newborn child, they
dreamed of the great things this child
would do and the joy he would bring
into their lives. They did not look
forward to the day they would be

this is the most important step of the partners, not just to meet the letter of the

IEP process. This is where we decide 48w but more importantly to meet the
a team what is important in the spirit of the law. It is great to watch the

educational process. While this may teachers in Weber School District work
seem obvious since it has always beerpositively with parents. My greatest

part of the law, it takes parent training experiences professionally and personally
for them to participate. It may help to are working with a self-motivated team
have some verbal or written communi- toward a common goal. A great deal of
cation before the IEP meeting so the €nergy is generated as we develop ideas
meeting is not so lengthy. The goals and celebrate successes. Parents have
and objectives need to be well written been part of some of these teams. The

so we can determine whether or not wenore teams working together the greater
we can become as an education system.

Feature Article




8 UTtaH SPecIAL EDUCATOR

“Hooking” Parents Into The
Decision-Making Process At The
Elementary School Level

Gary M. Clark, Ed.D., Utah State Office of Education

local director of special educa- nothing to contribute, (b) think that
tion in the early days of imple-  schools do not believe they have
menting P.L. 94-142 was boastinganything to contribute, or (c)
to his fellow directors at a state meeting believe that schools really do not
that during the preceding school year want them to participate in
(1980-81), he had had 100% attendance otlecision-making.
parents in IEP meetings. That was rela-
tively unheard of at the time and generated Let's assume that parents are
quite a reaction. A university colleague of wanted and needed. (Any roars of
mine was there and was so impressed thalaughter out there?) How can
he saw it as an opportunity to motivate theschools encourage and enable
other directors to work toward such an parents early on in the educational

accomplishment. process that parents are wanted an
needed in decision-making? At the
Expecting the director to be equally risk of oversimplifying the

positive about the parents’ participation in response to that difficult question
the meetings, he asked, “What did they sayn this brief article, | am suggesting
in the meetings?” one strategy that seems to me to be ;
° the most Iigk)e/zly to “hook” parents into a Sample Questlons the School
The director responded quickly, “Oh, we collaborative decision-making process.  Should Ask Parents of
don’t want them to say anything!” The This is an assessment participation strategE|ementary Age Children
other directors roared with laughter at his The assessment | am proposing does not
unexpected and mostly truthful answer.  add an additional requirement to what the , \what does your child like to do with his/
school is already required to do (i.e., base
There are some parents who are activelyall IEP decisions on needs determined by
engaged in the IEP process and have present level of educational performance).
considerable involvement in decision- What it does do is expand the present level
making related to their children at the of educational performance assessment
elementary school level. Among these process from a focus on academic achieve;
parents are those few who will insist that ment to other critical areas—those in which
their sons or daughters be at the IEP parents and students have an experience
meeting. In contrast, there are also parentdase and can meet professionals on a more
who, for a variety of reasons, are minimallypartnership basis. From the sample
involved in decision-making, or even guestions below, you can see that parents
attendance at IEP meetings, and look to thare asked in each case for information
school as the professionals who should  (active participation in the assessment
make the decisions. It is these reluctant, process) and for an opinion (participatory
passive, or disengaged parents who are natecision-making).
part of the decision-making process that the
IDEA Amendments of 1997 are concerned
about. | believe that many—too many—
parents are not participating in decision-
making because they (a) believe they have

Feature Article

her free time? Does the school need to
help your child develop more interests
or get more involved in his/her current
interests?

Does your child have any physical or
mental health problems that affect
learning and/or behavior at home? If so,
does the school need to make any
accommodations for the student at
school?

 Are your child’s physical mobility skills
(agility, flexibility, strength, stamina,
and coordination) at the level you want
them to be so that he/she can perform
the physical tasks required at home,
school, and in the community? If not,
what does the school need to work on in
physical education or other develop-
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mental activities to improve motor
performance?

» Are your child’s self-help skills at the
level you expect them to be? If not,
does the school need to provide
something different in instructional
programs or related services?

» Are your child’s socialization and
interpersonal skills at the levels you
expect them to be for successful
integration? Does the school need to
provide something different in instruc-
tional or related services?

» Is your child able to make age-appropfi
ate choices and reasonable decisions
when given the opportunity? If not,
does the school need to provide a
guidance or instructional program to
improve these skills?

» Is your child expressing a desire to “bé
something” (nurse, firefighter, televi-
sion news reporter, etc.) when they get
to be an adult? If not, does the school
need to provide a guidance or instruc-
tional program to encourage this
developmental task?

» Is your child on track to make the
transition from elementary to middle
school? If not, what does the school
need to provide to help your child be
ready for that transition?

Asking parents questions relating to nor
academic performance areas such as the
examples above communicate to parents
two important ideas. First, it indicates to

parents that the school believes the pareits

have information about their children that
the school does not have, but needs.
Second, it communicates to parents that
IEP planning must begin early to look at
other important developmental areas for
planning. Having asked the questions andl
having “hooked” previously uninvolved
parents into the assessment process, the

next step of encouraging their participation

in IEP planning and decision-making is
much easier. That, after all, is what we
really want and need, and it is no laughing
matter.

Preparing Students To
Actively Participate In
Education

And Transition
Planning

Beth Tulbert, Ph.D., Assistant Professor,
Department of Special Education, University of Utah

ransition and education planningthese skills. In fact, the school should
are a partnership involving provide systematic instruction or
students with disabilities, their  guidance for students in how they can
families, school and post-school participate fully. Without that, [their]
personnel, and local community invitation and attendance are only token
members. This planning processis  compliance efforts (Clark & Kolstoe,
designed to help students and their 1995, p. 100).
families make appropriate educational
and transition choices and ensure that The abilities to advocate for one self
the students exit school with skills and to make choices in life are necessary
required for community living and skills and basic needs for adults with
post-secondary training and/or educa- and without disabilities. Cantril (1963)
tion. Students with disabilities should identified the need for freedom and
be considered active participants in all choice (the need to feel a measure of
aspects of the planning process and natontrol in your life) and Maslow (1970)
passive recipients (Gajar, Goodman, &dentified the need for self-actualization
McAffee, 1993). Information that these (seeking autonomy, developing the
students possess concerning their freedom to act independently) as basic
unique learning needs can be invalu- human needs (as cited in Blocher, 1989).
able in designing their education and Additionally, researchers have identified
transition plans. personal understanding and planning as
one of the crucial components to our
Parents and students are invited as quality of life (Blocher). Adults use
integral partners to the planning these self-advocacy, personal under-
meetings to share their perspectives standing and planning skills in various
and wishes with the other participants. situations (e.g., asking for a raise,
But how can this planning process trulynterviewing for a job, talking to a judge
reflect the student-centered intent of or lawyer). So, how can we help our
IDEA without active student participa- students master such a critical skill?
tion and student leadership in the
planning process? Yet, students are The Self-Advocacy Strategy (I PLAN)
often unprepared to assume the role ofVVan Reusen, Bos, Schumaker, &
leader, actively participate, or advocateDeshler, 1994) is one approach to
for themselves in planning their future.teaching students to lead and actively
If we as educators and parents expect participate in their education and
students to actively participate in this transition planning meetings. | PLAN
planning process, we must teach themwas developed at the Center for Re-
search on Learning at the University of
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Kansas and uses a proven instructionalinventory of their strengths, areas
sequence perfected in the Strategic needing improvement, accommodations,
Intervention Model. The five steps in  and goals. Lists of possible skills are
this strategy are: provided to give students ideas. Role-
play scenarios about school meetings,
education and transition planning
Provide Your Inventory Information ~ meetings, and community meetings are
provided. Forms are also provided for
L isten and Respond monitoring student progress in learning
Ask Questions and_ using the strategy in a variety of
settings. Approximately 6 hours of

Name Your Goals instruction is required for students to I
master the educational planning compo- nventory
The acronym | PLAN is a mnemonic nent of the strategy; 2 more hours of

used to help the students remember thdnstruction will provide students with
the skill to use in transition planning

| nventory

steps of the strategy. Each letter in the i Student ¢
acronym prompts the students to meetngs. stuadents can prepare tor o
complyeteF:)ne Step. other types of meeting in about an hour rOV|de
(i.e., update their strength and weakness
Thefirst step, Inventory, gives forms and identify goals). You r

students an opportunity to identify and 5
list their educational and/or transition ~_BUt, does the | PLAN strategy work’

strengths, the areas in which they need Students taught the | PLAN strategy Invento ry
improvement, goals, their needed produced 86 percent of their education

- - .
accommodations, and their choices for Plan objectives as compared to only 13 InfOI‘mﬂ'l'IOn

learning. Completed inventory informa- Percent that were produced by students

tion is taken to and used in the planningWVithout the training (Van Reusen,

meeting. The student uses the next stegeeshler, & Schumaker, 1989). Students
to communicate and advocate in the  trained in I PLAN participated in their

. . -
lannina process. planning meeting to a much greater L d
P 9P extent than students without such Islren a n
Thesecond stepProvide Your training (Bos & Van Reusen, as cited in

Inventory Information, provides stu-  van Reusen, Bos, Schumaker, & Res Pond

dents with skills and strategies for Deshler, 1994) and made more state-

sharing their inventory information ments about goals during the confer-
during the conference. ences (Van Reusen & Bos, 1994).

Clearly the | PLAN strategy provides an
Thethird step, Listen and Respond, efficient and effective way to _insgre A sk
instructs students in active listening angStudent and parent participation in
responding skills so they can take an  €ducation and transition planning

o
active role in the planning process. ~ Meetings. QUEShOnS

Thefourth step, Ask Questions, Note:
prepares students to ask appropriate  The | PLAN materials cannot be
questions to gather information during purchased without specific training in

the planning meeting. the strategy. For more information on N ame Ycur
the | PLAN strategy, contact the Center
Thefifth step, Name Your Goals, for Research on Learning, 3601 Dole Goa Is
instructs the students in communicatingCenter, the University of Kansas,
their personal goals and ideas on actionlsawrence KS 66045, (913) 749-1473, or
to be taken. Beth Tulbert, Department of Special
Education, 1705 E Campus Center Dr.,
The | PLAN strategy materials consist Rm 221, University of Utah, Salt Lake
of a manual with all the necessary form<£ity, UT 84112, (801) 581-8443.
and ideas for teaching the strategy.
Students are provided education and  References upon request from the ULRC.
transition-related forms to guide the
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New IDEA Transition Requirements

Developed by USOE Special Education Services Unit

he requirement in the IDEA 97

Amendments for beginning

transition planning at age 14 seems
clear enough, but is, in fact, causing some
guestions among local school districts as
to what Congress’s intent was and how
the requirement differs from the transition
planning requirement for students at age
16. This technical assistance paper is to
provide an interpretation of the 1997
requirement so that there is a consistent
response across the state.

A beginning point in understanding the
difference in transition planning require-
ments for students who are 14 and 15
versus those who are 16 and over is in the
difference in language of the statute. For
students 16 and older, we are to focus on
developing a “statement of needed
transition services” as part of the IEP.
Under Section 602(30) of P. L. 105-17,
The IDEA Amendments of 1997, transi-
tion services are defined as:

+ a coordinated set of activitider a
student with disabilities,

« designed within an outcome-oriented
processwhich promotes movement
from school to post-school activities,
including postsecondary education,
vocational training, integrated em-
ployment (including supported
employment), continuing and adult
education, adult services, independent,
living, or community participation;

V
V
4

course of stud

transition planning goes beyond a focus
on the student’s course of study.

In essence, the “statement of transition
needs” is an identification and planning
for the courses, as well as other educa-
tional experiences in the school or
community, that the student will be taking
in each school year from age 14 on. The
concept is to identify not only the
required courses that lead toward gradua-
tion or completion of a secondary
program, but also to think about and plan
for all the experiences and linkages the
student needs to help them achieve their
desired post-school goals (O’Leary,
1998).

Steps to Assist Teachers

A series of steps have been developed to
assist teachers in meeting these new
minimal requirements for students,
beginning at age 14:

Step 1: Assist the student in identify-
ing educational, career, and other adult
life goals.All students must have an
Student Education Occupation Plan

In contrast for students below age 16, (SEOP) beginning in the seventh grade.

the IEP must include, beginning at age 14hjs process will provide a starting place
and updated annually, a “statement of

transition service needs.” This statementiransition service needs. The SEOP
of transition needs focuses on a student'gjocument will be developed with the
y for the year and does notstudent and parent by either a general
ave to address each of the areas cited igducator or special educator utilizing
the definition of transition services aboveassessment information regarding the

for the development of the statement of

+ the coordinated set of activities shall as is required for students 16 and over. stydent's likes and dislikes, interests and
bebased upon the individual student'sSince many 14-year-old students are in preferences. If the SEOP is developed

needs, taking into account the

the 9th grade, this means relating their
student’s preferences and interests  goals to their high school courses—

prior to the IEP meeting or by staff other
than the special educator, it will be

and required, elective, modified, or specially, important to determine that the SEOP

* includes instruction, related services,

deSignEd—aS well as other educational goa|s and course of Study choices

community experiences, the develop- experiences in the school or community accurately reflect the student's current

ment of employment and other
post-school adult living objectives.,
and, if appropriate, the acquisition o
daily living skills and functional
vocational evaluation.

that the student needs. Keep in mind thainterests and preferencesl
any IEP team can determine for a given

¢ studentwho is 14 or 15 that full transition Step 2: Determine if additional
services planning procedures (as laid outassessment is needed to assist the
for students 16 and older) are appropriatgtudent in verifying his or her identi-

and needed. In such cases, the scope offied educational, career, and adult life
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goals and transition service needs. said he was interested in being a truck Paul’s case, a job shadowing experience
Students of this age have limited life driver. He is not sure what he wants to dar mentor program in the community
experiences on which to draw in making could be incorporated into his course of
these choices. They are frequently Paul and his family are informed about study through a School-to-Careers
unaware of their strengths and limits andthe transition assessment and planning program if one exists in the school.

have often not thought much about their process for the IEP and invited to Instructional supports for math and

likes and dislikes as they relate to the  participate by the resource teacher. The science, and instructional activities in
future. If the assessment data gathered teacher interviews Paul about his interestenglish focusing on social and communi-
during the SEOP process are insufficientand preferences. On the basis of the cation skills would be identified.

numerous transition planning instru- interview, the teacher sees gaps in

ments, in either written or interview transition planning information. The Summary

format, are available (a Resource List of teacher has Paul complete some interestt—————

transition planning instruments is preference surveys, checklists, or rating Early identification of transition needs

available by contacting the ULRC or scales in the context of hitasses or as  and services is critical to the success of

Gary Clark at the USOE). take-home assignments. The teacher  students with disabilities both in school
selects and administers appropriate and as young adults. The SEOP must

Step 3: Identify classes, needed academic achievement, communication, serve as the basis for the planning

instruction in classes, related services, or aptitude tests to Padidditional process. Through the SEOP process,

and learning experiences to assist the information is obtained from transition  Students are given opportunities to set and

student in achieving his or her educa-  planning screening instruments (e.g.,  €valuate their educational, occupational,

tional and career goalsThis step Transition Skills Inventory, Transition ~ and career goals and to connect those

ensures that students are pursuinga  Planning Inventory, Enderle-Severson  goals to what happens at school. In Paul's

planned course of study and are enrolledTransition Rating Scales, etc.). The case, the SEOP had to be augmented by

in classes that will enable them to move teacher obtains input from Paul’s parentsgdditional activities. The nature and focus
toward their goals. Further, it ensures thaguardians about his interests and prefer-of the assessments used in the SEOP
students are offered the instruction they ences and has them complete a transitiofrocess may not be sufficient with many
need and have access to the supports thplanning screening instrument also. Paulstudents with disabilities, so there may be
need in order to be successful in their  along with his family, is invited to the @ need for supplemental or alternative

courses. Finally, it documents learning 1EP meeting that will focus on his assessments to determine specific
experiences in school or the community transition service needs. transition service needs for the statement
that might not be available in courses but required on the IEP. So, while the SEOP
are needed to reach their goals. At the IEP meeting, Paul’s present levelprocess is basic and complementary to
of performance is presented through  transition planning, it is not appropriate
A Hypothetical Example assessment results. Assessments indica®@mply to attach the SEOP to an IEP and

that Paul has (a) the potential for com- assume that the spirit or letter of the law
Taking a hypothetical student step by  pleting high school graduation require- has been met without considering each

step through the process might be of helpnents in general education with support student’s needs individually.
in understanding the intent of the transi- in math and science, (b) an interest in

tion service needs requirements for working in one of the building trades, (c) Like the Utah concept of the annual
students beginning at age 14. no specific knowledge of the job require- SEOP, annual transition planning in the
ments in the building trades, (d) no IEP for students with disabilities age 14

Example: Paul completes a coordinatedknowledge of how to access vocational and older is an effort to personalize
guidance curriculum, and attends both oftraining for the building trades, and, (e) €ducation. When students experience this
his individual and small group SEOP social and communication skill needs  type of personal planning, we promote
conferences. He has a copy of his SEOPrelated to interacting more positively withthe idea that school programs and
Portfolio. Paul's educational and employ-peers and adults. experiences focus on and contribute to a
ment goals during the SEOP process were successful transition from grade to grade
to complete high school and enter Paul’s statement of transition service and, ultimately, from school to adult
employment as a truck driver. His courseneeds would identify and propose coursel#/ing.

of study plan for 9th grade includes for Paul, including all 9th grade courses
English, math, world geography, physicalor course options that are needed to meetFor further information contact Gary M.

education, general science, band and tw@raduation requirements. In addition, Clark, Transition Projects Consultant,
hours of special education services in theyccupational guidance information, Utah State Office of Education, (801)
resource room. Paul went through the opportunities, and resources for him to 538-7641.

SEOP process in a group with several oflearn more about building trades would

his friends. In talking to Paul, he admits he jdentified that would move him toward References available upon request from

being influenced by his friends when he his expressed interests and preferences. g URC.
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Opening Doors: Enabling Students
With Severe Disabilities To Identify
Career Preferences

tah State University is develop- David A. Ellerd and Bob Morgan, Utah State University
ing a consumer-driven job
preference program using a
motion video, CD ROM-based system. Its  Currently, no efficient mechanism exists for providing youth with
development is through a project funded by
the U.S. Department of Educaticihe end ~ severe disabilities comprehensive information on jobs, identifying

product is intended to be a “reading-free”, . v v .
consumer-driven job choice and career each youth’s job preferences, and tailoring an individualized
education program. By creating a CD ROM
program, IEP and transition teams will have
means to (a) provide youth and their

families with maximum information about

jobs in a short period of time, (b) increase  pjacement in non-preferred jobs, limited jobcosts(Wehman, 1992). Managing situational
consumer and family choice-making about 4yareness, low motivation, and high rates afssessments or placements in work evalua-

transition plan based on those job selections.

jobs and careers, and (c) guide transition  jop |oss, tion centers are also time-consuming and
planning, job sam_pll_ng, and Jop placement. expensive\\ehman, Moon, EversokVood,
The taget populations youth with severe  yamining vocational interest inventories & Barcus, 1988)This new “Consume
or multiple disabilities. reveals how few of them are tailored to the Driven Job Choice and Career Education
] o needs of youth with severe disabilitiés Program” will dfer an éficient and cost
The overall goabf this project is to reported by McLoughlin and Lewis (1994) effective method for providing youth with
develop, evaluate, and disseminate a most of the 16 vocational interest invento- comprehensive and realistic information.

program that provides youth with a realistic rjes for individuals with disabilities require  The program is designed to be compatible
representation of various jobs using motion 4t east fourth grade reading skills. Only  with current career education and vocational
video CD ROM. Each individual youth will foyr are “reading-free” inventories (Beeke exploration activities.

be assisted through the assessment and  19gg- Geist, 1988: Holland, 1985; Jastak &

career education program by a faciliato  jastak, 1979). New development of com-  The prototype video CD ROM program is
vyho may be a special or vocational educa- nter assisted guidance technology such asrojected to be available for field testing by
tion teache parent, school counseler CareeWAYS/CAREER VISIONS (Career  early fall 1998. Measurable outcomes
other professionahs a youth makes Development Systems, 1996-1997) is include increased placement in preferred
choices through keyboard or touch-screen encouraging, howevethe language-based  jobs, greater job longeyitand improved
responses, selections will become more  gesign and reading skill requirement of sucob performanceThe project team believes
targeted until a limited number of jobs are  y59rams may also exclude many youth  this video CD ROM program will provide

identified These job selections will then be \ith severe disabilities. an innovative alternative to existing

described in more detail, and later used to vocational interest inventories.

guide transition planning and job placement Clearly, the most functional way for youth

efforts. to gather information on job preferencesis Contact Dawil A. Ellerd, Department of

o . ) through community-based job placements Special Education and Rehabilitation at

Currenty, no dficient mechanism exists  (Renzaglia & Hutchins, 1988vehman, Utah State Universit at 1-877-722-3991,

for providing youth with severe disabilities 1992). Community-based placements in  toll-free, if you would like to receive

pomprehenswe mformgtlon on jobs, integrated work environments provide additional information about this project.

identifying each youtls job preferences,  natyral opportunities to develop employ-  Also, if you have information which will

and tailoring an |nd|v|.duaI|zed ransition  ment preferences, as well as valuable assist the project team in product develop-

plan based on those job selectiofsuth occasions to strengthen job and social skillsnent please callhe project web page is

with disabilities may be unable to make  gevelop natural supportstc. Howeve, http://sped.usu.edu/ideal/YES.htm.

credible decisions in job preference becausﬁrranging community-based job placements

of inadequate information during the may create problems related to supervising References available from the ULRC upon

assessment and educational processes (Bef{gdents at dispersed sites, scheduling, ~ request.

& Halpern, 1993)The outcome may be  angportation, liability and safgtand high
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The Other Service Option Parents
And Students Need To Understand

John Copenhaver, Director, Mountain Plains Regional Resource Center

general understanding of Section 504
and its relationship with special
education. Section 504, which is a part of

I tis important for parents to have a

The determination of needed services and/or accommodations

the Rehabilitation Act of 1973, is a civil must be made by a group of persons knowledgeable about the

rights act that protects the rights of people

with disabilities. The law states that no student. This usually involves the school principal, classroom

person with a disability can be excluded

from or denied benefits of any program feacher(s), and other educators working with the student. The

receiving federal financial assistance; this . .

includesgall public schools. parent and student should be included in the process whenever
possible.

For many years school districts per-
ceived their 504 obligation to be the
assurance of physical access to public
buildings: ramps were installed, curbs
were cut, elevators were added to multi- .
level buildings, and restroom stalls were WWhat Are How Are Students With
enlarged. With passage of the Rehabilita- 504 Eligibility Criteria? Disabilities Identified?
tion Act of 1973, Congress required that
school districts make their programs and

tiviti ol I bleto all Section 504 protects persons from Section 504 regulations cover a larger
ﬁ;:x:éizlzcviﬁﬁséiszgﬁtgg _?ﬁi n?a%gate discrimination based upon their disability group of students with disabilities than
' status. The law defines a person as does special education.

extends well beyond physical access. For
an educational program to be useable (i.e
appropriate), students may require speci
accommodations such as modified
assignments or testing situations.

disabled if he or she has a mental or

hysical impairment which substantially =~ School staff should consider the potential
imits one or more major life activities.  existence of disabilities and possible
These include caring for one’s self, Section 504 protection for students
performing manual tasks, walking, seeingdiagnosed as having, for example,
hearing, speaking, breathing, learning, andourett’s syndrome, attention deficit

How Does Section 504 working. When a condition does not hyperactivity disorder (ADHD), heart
Define “Appropriate substantially limit a major life activity, the malfunctions, communicable diseases,
Education”? individual does not qualify for special urinary conditions, blood disorders,
accommodations under Section 504. chronic fatigue syndrome, school phobia,
respiratory conditions, blood/sugar

A free, appropriate education, provided
by the public school system, includes
general or special education and related

aids and services that (1) are designed toWith the student and the results must be

meet the individual education needs of o . .
students with disabilities as adequately asshared ata team meeting in which parent§/hat Services

) r caregivers are involved. If it is deter- : o)
the needs of nondisabled students, ar_ld ( ined that a student has a disability, undPM ust Be Provided-
are based upon adherence to evaluation

lacement. and procedural safequard ’ Section 504, the school must develop and
Fe uiremer’ns P 9 implement the delivery of all needed
q ' services and/or accommodations.

In order to determine eligibility for disorders, post traumatic disorders,
services, the student must be evaluated bgpilepsy, cancer, repetitive motion
a team of individuals who are familiar syndrome, birth defects, and tuberculosis.

The determination of needed services
and/or accommodations must be made by
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a group of persons knowledgeable about
the student. This usually involves the
school principal, classroom teacher(s), ang
other educators working with the student.
The parent and student should be included
in the process whenever possifiibe °
group must review the nature of the .
disability and how it affects the student’s
education. The decision about Section 504
eligibility and services must be docu-
mented in the student’s file and reviewed *®
periodically. An appropriate education for «
students eligible under Section 504 may
mean that they receive instruction in
general classes with accommodations and
programs designed to meet their unique *
needs. Modifications in academic require-
ments and expectations may be necessary
to accommodate the needs of an individual
student with disabilities and thereby
enable him or her to participate in the
general education program. .
It is important to keep in mind that some
students who have physical or mental
conditions that limit their ability to access
and participate in the education program

the test, just the fairness of the testing *
process.

Provide an extra set of textbooks for
home. .

Adjust student seating. .

Provide study guides and organizing
tools.

Teach organizational skills.
Provide a peer tutor/helper.
Offer counseling. .

Modify recess, physical education,
and/or transportation. .

Accommodations must be individual-
ized.

The individual needs of the student
with a disability should be met to the
same extent as the needs of students
without disabilities. .

Accommodations should place the
student with a disability at an equal
starting level with the non-disabled
student.

Modify Jane’s activity level at recess
and adapt physical education require-
ments.

Provide an air purifier.

Help Jane to avoid allergens.
Assist with inhalant therapy.
Administer medication.

Adjust school policy to allow personal
administration of medications.

Allow Jane to have access to water,
gum, etc.

Make curriculum adjustments (e.g.
offer substitutions in science projects
to help Jane avoid contact with
allergens).

Provide bus transportation in the
winter.

Develop health care and emergency
plan.

What Are The
Responsibilities Of

Parents Or Guardians?

The following is an example of a student
who is eligible for Section 504 services
and possible accommodations provided b
the school: Jane has asthma. The doctor

are entitled to rights under Section 504,
even though they may not fall into a

venu . } Communicate concerns with the school
disability category covered by the special

early on before problems develop.

education law IDEA.

has advised her to not participate in 2.
s physical activity outdoors. Jane’s asthma
is a disability that limits her major life
function of breathing. The school is
required to make reasonable accommoda-
tions in Jane’s education program.

Modifications in academic requirement
and expectations may be necessary to
accommodate the needs of an individual
student with disabilities.

What Does Making
Accommodations Mean?

Possible school accommodations:

Be involved in Section 504 meetings
concerning the student.

3. Assist in developing appropriate

accommodations and/or services.

4. Encourage your student to cooperate

with school staff and to do his or her
best.

5. When appropriate, collaborate with
other agencies such as your state office
Accommodations are modifications of rehabilitation.
made by the classroom teacher(s) and 6. Use mediation as an option if differ-

other school staff to help students benefit
from their educational program. In some
cases, a plan should be developed outlin-
ing services and accommodations.

Examples of common accommodations
schools may make:

ences cannot be resolved with the
school.

What Are The Student’s
Responsibilities?

» Modify the student’s assignments and 1. Whe.n approprlatg, be involved at
tests. For example, allow the student Section 504 meetings.
who has a disability that negatively 2. Before graduating from high school,
affects his ability to construct written learn about rights to access post-
responses to test questions to provide secondary programs.
verbal answers. This type of accommo- 3. Cooperate and put forth maximum

dation does not change the difficulty of
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(> Educator Idea Exchange

Is Social Skills Training Effective
For Students?

be considered the foundation of

A

social skills and a repertoire of social/
communicative strategies are likely to
engage in inappropriate and maladaptive

Roene Anderson, Special Educator, Sevier School District

through examples that | role-play. | have

personal and social adjustment irmodeled the behavior for them and told
life. Students who fail to develop desired them the specific steps and asked them to

repeat the steps with me. | have also
drawn and written the steps so that it is
very clear to my students. | taught them

behaviors. Social skills deficits often havethe specific steps to an effective social

been linked to poor social adjustment,

skill using direct instruction techniques

mental health problems, delinquency, anduntil they can name and show the steps

poor self concept.

Social skills can be viewed as socially
acceptable patterns of behaviors that
enable students to gain social reinforce-
ment, acceptance, and avoid aversive
social situations. A socially skilled person
is capable of managing his or her social
environment by understanding and
responding to social situations effectively.
Social skills are comprised of identifiable

with automaticity. | have used reinforce-
ment for effective practice and asked the

dequate social development mayidentify improper and proper social skills Staying Out of Fights

Stop and count to 10.
Decide what the problem is.

Think of other ways to deal with the
problem.

Walk away for now.

Talk to the person in a friendly way.
Ask someone for help.

Act out your best choice.

students to tell when they have practiced My resource book that | got the informa-

such a social skill. | have simplified the
skill steps for my younger students:

Listening
Look.
Stay still.
Nod your head.

and definable patterns of social responses Think about what is being said.

that contribute to the establishment of
positive relationships and assist one in
avoiding negative social consequences,
such as rejection and isolation.

In my classroom | have students with
social skills deficits and | have been

teaching them specific social skills. | teach

resource students kindergarten through
2nd grade and have found that it is
important to start with these students

Asking a Question

What will you ask?
Who will you ask?
Is it a good time?
Ask the question.

Responding to Teasing
Stop and think.

while they are very young. The purpose of count to 5.

social skills training is to directly teach
and develop the skills necessary to
develop positive relationships with their
peers and adults. In the social skills
training, | have taught students how to

Educator Idea Exchange

Walk away.

tion out of is callecBkillstreaming in the
Elementary Schodiy Ellen McGinnis and
Arnold Goldstein. | have simplified them
to fit my needs depending on the skill or
skills my students’ need. The following
are the groups prosocial skills listed in the
book with specific steps for each skill:

Group 1.Classroom Survival Skills
Group Il.Friendship-Making Skills
Group IlI. Skills for Dealing with Feelings
Group IV. Skill Alternatives to Aggression
Group V.Skills for Dealing with Stress

This book has been a great resource for
me. | have been using it to help several
students. Sometimes, | use contracting
with the students and also involve the
family members on the specific steps. |
have also involved the classroom teacher
in monitoring when the student remem-
bered to use the social skill. | see the
student at the end of the day to check how
the day went and talk to the teacher. It has
been working wonderfully!!
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Porifolio Assessment—

Something To Howl About!

April M. Reynolds, Special Education Teacher, Northwest Middle School,

&

Hot Tips

Portfolios can be stored in file folders,
3 ring binders, boxes, drawers,
cubbies, scrapbooks, or accordion
folders.

IEP goals and objectives may be
reflected in the portfolio and be used

to demonstrate compliance and student
progress.

SEOP goals may be reflected in the
portfolio and be used to demonstrate
vocational experiences, talents, and
coursework.

Students may present their own
portfolios to parents during parent-
teacher, SEOP, or IEP conferences.

Portfolios may be shared with
psychologists during 3 year re-
evaluations to demonstrate progress
and present levels of performance.

Portfolio items may include: video
tapes, posters, photographs, journals,
tests, woodworking projects, evidence
of volunteer work and community
serviceprojects, behavioral data,
models, written work, tape recordings,
precision timing graphs, artistic work,
sewing projects, reading logs,
certificates of participation, science
projects, behavioral daily point
cards, floppy disks, recipes, etc.
Virtually anything that demon-
strates student work may be used.
Be creative!

Salt Lake School District

Portfolios Step-By-Step

eaningful assessment of
student achievement is an
ongoing challenge for all

educators. Northwest Middle School in
Salt Lake City School District has
implemented a school-wide portfolio
assessment program that links student

assessment to district performance evaluate work samples and rate each
resu!t; established for all learners. | piece of work as high, medium, and low
modified the portfolio program used by hageq upon criteria for the Salt Lake
the general educators to meet the needgcp 40| District Performance Results.
of my students with intellectual disabili- - gistrict's goal is for each student to
ties and jumped on-board! The result has, 5 Complex Thinker and Problem
been a meaningful, versatile, and Solver, Effective Communicator,
empowering measurement of student Cooperative Group Participant and
progress. Leader, Self-Directed Learner, Quality
Worker and Producer, Self-Directed
Learner, and Contributor to the Commu-
nity. Each portfolio piece must shows
Portfolios are an inclusive tool for evidence of progress in one of these
assessing all students. They are systemareas. My students use a modified
atic, purposeful, and meaningful version of the evaluation cover sheet
collections of student work in one or  used by general education students. This
more subject areas. Students select  version utilizes simplified language, is
pieces of work to be placed in their in a checklist format which requires less
portfolios and are taught to self-evaluatevriting, and is color coded to aide with
their work based upon a determined  organization.
criteria. Products displayed in the
portfolio should reflect genuine day-to-
day learning activities and may be

Students begin the portfolio process by
collecting work samples in special and
general education classes throughout the
trimester and storing them in a working
portfolio. Students are taught how to

Portfolios In A Nutshell

On portfolio day, students select work
from the working portfolio that they feel
represented in a variety of media. A is high quality and represents each
portfolio is ongoing so that students’  performance result. One piece of work is
efforts, progress, and achievements areused for each performance result for a
exhibited over an extended period of  total of six entries. Using an evaluation
time. Portfolios can be used by all checklist for each performance result,
students, regardless of ability level, to students evaluate and then rate each
demonstrate growth as they move piece of work as high, medium, or low.
through their educational experiences. All students are encouraged to be as
The following is an outline of how independent as possible, but most still
portfolios are used in my self-contained require modeling, guided practice, and
special education program.

Educator Idea Exchange
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feedback through this process. Those Portfolios are shared with parents  schedule for him in high school.”
students who require more support work during IEP meetings, SEOP, and Portfolio assessments also promote
one-on-one with an assistant. When the parent-teacher conferences. The student ownership and self-esteem. My

evaluation has been completed, students portfolio is also included as part of the students are excited about putting their
conference individually with a teacher or special education file and shared with best work in the working portfolio. They
assistant, review the self-evaluation high school teachers to facilitate participate in portfolio day with the
forms, and make changes as needed. Theplacement and programming. The general education students and have a
date is then stamped on the cover page feedback | have received from parentsportfolio like all of their peers. They
and the piece is placed in the portfolio. and high school teachers has been enjoy showing off quality work and take

Portfolios are compartmentalized by overwhelmingly positive. pride in the final product of their two
performance result and ordered chrono- years in middle school.

logically to demonstrate progress over During a parent-teacher conference

time. Each performance result showcasesone mother said, “I had no idea my son When my staff and | see the growth

six pieces of work, one from each was doing this stuff in school.” A high students have made during the two years
trimester through seventh and eighth school teacher stated, “The portfolio in our program it is so reinforcing.

grade. shows what a student can actually do, Portfolios are something for students,

which helps so much in planninga  parents, and teachers to howl about!

An Answer To Parent Conference
Blues: Hawaiian Delight

Laurie Frank, Resource Teacher, Geneva Elementary School,
Alpine School District

ave you ever envied the regular education teachers Whide column for writing in the short-term objectives/benchmarks
enter their grades on a computer and then end up withaiyd narrow columns for reporting the method of evaluation used
one-page report to give to parents? For ten years | hayhd the evaluation codes. | am reporting to parents six times this
struggled to come up with a fast and efficient way to report  year. It would be easy to adapt this form to your reporting needs.
student progress to parents and regular education teachers. | have
tried many different things but nothing really satisfied me. A Initially there is some work involved in preparing this form.
simple letter grade did not explain clearly enough the progress gach annual goal and the corresponding short-term objectives/
made by the students. Many times | found myself writing small henchmarks decided on at the IEP meeting need to be written on
essays on each of my resource students to report on their progiggSorm. Then the appropriate codes are written in the columns
This was time consuming for me and | longed for a simpler waynext to the objectives. Each teacher can create their own codes
to communicate with parents and teachers. Little did | know, a gif{d what they stand for. Of course, there is additional time
from Hawaii was on its way. involved computing the grades from the students’ daily work
before deciding on the code to use. | have individual folders for
Last year, a student from Hawaii moved into my class. While each objective/benchmark each student is working on. From the
reviewing the IEP, | noticed that student progress was recordedscores recorded in the folders, | am able to report a percentage
each quarter on the same form as the annual goal and the indi-grade along with the code. At a glance | can easily see the
vidual short-term objectives. Also included were areas that progress being made on each objective. These folders and
explained methods of evaluation and an evaluation code. | wasreporting forms are available to parents at any time.
really excited to see all this information on one page. This was the
type of form | had always wanted to use to report student These forms are kept in a working file close to my desk so |
progress but never really knew how to do it. So, using the form@aye easy access to them. | am constantly reviewing them to
from the Hawaiian IEP, | modified and adjusted it to fit my needgake sure | am teaching all the objectives on the IEP. | am also
and came up with the form | am now using. able to have mini-conferences with my students about the
objectives they are working on and the progress being made.
My form is very similar to the Hawaiian form. It consists of a Copies of the completed form are given to parents and regular
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education teachers each time reports are
sent home. This enhances communication

between me, my students, the regular These forms are kept in a working file close to my desk so |
education teachers, and the parents.

have easy access to them. | am constantly reviewing them to
The evolution of my reporting system has

taken many years. For now, this form fits make sure I am teaching all the objectives on the IEP. | am also
my needs perfectly. But who knows what
new changes will be made. I'm always
looking for ways to make my paperwork
less time consuming. Hopefully this form
will be easily understood by all those
involved with my students.

able to have mini-conferences with my students about the

objectives they are working on and the progress being made.

1998-1999
INDIVIDUALIZED EDUCATION PROGRAM
ANNUAL GOAL /PROGRESS REPORT
FROM: LAURIE FRANK. RESOURCE TEACHER
Geneva Elementary School

Name

METHOD OF EVALUATION
1. Test

2. Observation: Records

3. Daily Work

4. Other

EVALUATION CODE

NP - No Progress: No Gains/ Improvements
P - Progress: Shows Gains/ Improvements
M - Mastered: Has Learned the Skills

NA - Not Applicable: Not Yet Covered

Annual Goal:

Short-term Objectives Method of Oct Nov Jan Mar | Apr | May
Evaluation 13 16 25 1 12 28

Comments:

Educator Idea Exchange
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Learning Is Fun When You Know
How To Do It!!

Deborah Rowe, Fourth Grade Teacher, Helen M. Knight School,
Grand School District

“An answer? I don’t even know the - o
Another strategy | utilize is to teach activities that help

Question!” Captain Kirk students learn how to learn. A great resource for these activi-
ties is a book called,earning to Learn: Strengthening Study
read this quote and thought about my students. | expectSkillsby Gloria Frender.
them to give me answers, but do | teach them how to find
the answers? Do | give them the tools or skills to learn? I My students and | discuss learning styles. Are they right or
assumed they knew how to learn. Now | have a new philosdeft brain learners? Do they learn visually, auditorily, or
phy—Assume nothing! kinesthetically? How cathey recognize and strengthen weak
areas of their learning?

Classroom Strategies

We also talk about how to study. Together we talk about time
Hgfanagement, taking notes and studying for tests. We work on
Improving memory, using links, mnemonics, clarifying,
categorizing, and breaking up information into smaller parts.

In my teaching experience | have found some strategies t
help all my students learn. One of the things | do at the
beginning of the year is buy each student a notebook and
dividers. We talk about why we use the notebook and how it

can help us. Together we organize the notebook. Students find different reading strategies like reading for a

purpose, skimming, finding main ideas, Survey, Question,
Using the dividers, we talk about the different sections Read, Recite, and Review. The students also receive strategies
These are some of ’the examples of section headings | use: 2" problem solving. Al of these skills are important to

DOL (Daily Oral Language), Assignments, Homework Takestudents so that they can become masters of their own learn-

Home Work, Skills Section, Reading at Home, and Explora—mg'

tion. What Benefits?

I have an assignment sheet that includes all subjects and days
of the week. The students put it in their “Assignment” sectionAll students benefit if we, as educators, give them tools to be
At the end of the day, we go over our assignments, and theyearners. If students have this information, they will become
fill out the sheet. They take it home, and have parents sign ipetterlearners in all subject areas. Isn’t that what we want
and bring it back the next day. We also talk about the homefrom our students, for them to become better lifelong learners?
work students have for the day and put it in “The HomeworkDo we assume they have these learning taotstherefore we
section. If any papers need to go home, we get them into theever teach them? Often we just expect them to simply do
“Take-Home” section. what we ask of them without giving them the necessary tools.

Another important part of the notebook is the “Exploration” | am often reminded of these assumptions when | read the
section. As students learn, it is important for them to exploreguote: “An answer? | don’t even know the question!!”
ideas and subjects that they are interested in. The exploration
section is a place where they can put their ideas, learn someWe must think about our students and not assume they come
thing knew, and share that with others. with adequate learning skills. Let’s teach the students skills, so
that they can ask the questions for themselves, and find their
When we first start, it is important to help students use theown answers. If these ideas have made you question, then |
notebook by being very specific about how | want the note- hope you look for and find some answers!
book used. Then as the year progresses | let them take more
responsibility. | use the notebooks with all my students and
have had success with them.
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Utah State Office of Education

Ask Mae...

A Message from State Director Mae Taylor-Sweeten

Federal Monitoring Of USOE

completed the first of three visits from the Office of Since the IDEA 97 changes have necessitated a sweeping

Special Education Programs (OSEP) in monitoring the change in the monitoring system, we discontinued our arrange-
State Office and how it accomplishes its assigned duties. The ment with Utah State University as the monitoring agent. We
Office of Special Education Staff, our State Plan Officer and have pulled that responsibility back into our office, an activity for
Team Leader will have spent all week the week of October 19tlwhich Donna will be providing the leadership. Donna’s former
conducting public hearings and meetings to gather data to makmosition providing information and leadership for transition has
determinations on forthcoming site visits to the state. been advertised and, by the time you read this, applications will

have closed. We should be able to announce the new Specialist
Since those meetings are now completed, the next step in thdor Transition in the next issue of thikah Special Educatotn

process is for OSEP and the staff to determine where to make addition, Dr. Gary Clark has joined our office on a one-year
visits when they return. That next visit is scheduled for the weekontract to provide leadership and training statewide in transition
of December 7th (“a day that will live in infamy”). During this  planning, emphasizing the new requirements initiated by IDEA
week they will visit various sites, determined by their data 97 that require transition planning be extended down to age 14.
analysis. The purpose of visiting school district sites is notto This will necessitate a great deal of inservice training at the
monitor school districts, but to monitor the State Office. Followqjunior high level to plan transition needs for 14 and 15 year olds.
ing that data gathering, OSEP will then compile their information
and findings and then will prepare a report for the state. The | EA Applications
report will then be followed by their third visit, the purpose of

which will be to develop an updated state improvement plan for pyictricts have received their fiscal 99 (school year 98-99)

the state’s special education system. This plqn vyill have aCtiVitigﬁplication for IDEA money and are currently in the process of
to be completed and performance goals and indicators so that&fbmitting those LEA applications. In addition, they are also

will know when those goals have been achieved. submitting the “one-time” capacity building grants provided by
the OSEP when they awarded grant awards under a changed
Personnel Changes system of fiscal distribution of federal monies.

B y the time you read this, the State Office will have

There have been several personnel changes recently at USOETihat about wraps up all of the new stuff for this month. If you
the Special Education Area. Donna Suter’s position has been have any questions, please feel free to call any of us on the
changed to be the Specialist for Evaluation, Assessment and directory on the back page of tbiégah Special EducatoiVe will
Monitoring. As such, she will assume leadership for participatidnok forward to interacting with you in this exciting year of many
of students with disabilities in district and statewide assessmertbanges.
and will work closely with the State Testing Coordinator, Barbara
Lawrence, to provide leadership for these activities in all of the
school districts. She will also be the lead specialist as we develop
our in-state monitoring system for the school districts.
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Dear Dr. Ed:

How does IDEA ‘97 define the term “par-
ent?” What implications does this have for
special educators and the multidisciplinary
team?

| was hoping someone would ask me this,
because while this sounds like a pretty simple
guestion, it isn’t! The statute itself is quite brief
on this issue, indicating that “parent” includes
legal guardian or individual assigned to be a
surrogate parent as provided for in the law. Th
draft federal regulations (which are not yet
binding), however, are more specific, stating,
“the term ‘parent’ means a parent, a guardian,
person acting as a parent of a child, or a

surrogate parent who has been appointed...The

term does not include the State if the child is &
ward of the State.” (Section 300.19)

While this description seems clear enough,
there is a “Note” that is not regulation that goe
on to explain that “the term ‘parent’ is defined
to include persons acting in the place of a
parent, such as a grandparent or stepparent,
with whom a child lives, as well as persons
who are legally responsible for a child’s
welfare, and at the discretion of the State, a
foster parent who meets the requirements ... g
this section.” This note, if it becomes part of
the final regulations, would seem to loosen theg
definition of “parent” considerably and could
result in some real confusion about who can a
on the student’s behalf, making decisions,
signing documents and the like. For example,
what if several people (a grandparent, an aunt
and an adult sibling) show up at an IEP
meeting, have different ideas about what is
appropriate for the child, or are requesting or
denying services that other team members
believe precludes the student receiving an
appropriate education?

The phrase, “acting in the place of a parent”
may hold the clue to an approach for the scho
district. A reasonable approach might be for th
school district to ask that a person “acting in
the place of a parent” who is not the legal

a

L)

o=

guardian or surrogate parent provide a written note from the parent
legal guardian to the school district, indicating that this person has
her permission to act on the parent/guardian’s behalf. It is expected
that when Utah’s new Rules are finalized, they will contain this type
provision.

The federal draft regulations also indicate that “State law may
provide that a foster parent qualifies as a parent....if:

1. The natural parents’ authority to make educational decisions on
child’s behalf has been extinguished under State law;

2. The foster parent has an ongoing, long-term parental relationshi
with the child;

3. The foster parent is willing to participate in making educational
decisions in the child’s behalf, and

4. The foster parent has no interest that would conflict with the
interests of the child.

Currently, Utah has no State law that pertains to a foster parent
qualifying as a “parent” under IDEA. However, it is likely that when
the new Utah Rules are finalized, they may provide that a foster pa
who meets the four criteria abgueayserve the “parent” role, but that
the school district has the right to determine conflict of interest and
determine whether a surrogate parent should be appointed. Stay tul
for when the new federal regulations and State Rules are released
the final word regarding this question!

or
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[®]

ent
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for
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Dear Dr. Ed:

Parents must now notify the school district if they intend In order to invoke a reduction or denial of the type of

to remove their child from the public school and seekto  reimbursement described in this question, school districts
place him or her in a private school at public expense. must have given and made certain parents understand th¢
What procedures should be followed or how should rights and responsibilities. Obviously, if parents were not
educators respond when such a notification occurs? informed about this requirement, they cannot be held to it.

The statute specifies that “if the parents of a child with a  An additional question school districts have related to wh
disability, whopreviously eceived special education and  constitutes a “business” day. One OSEP staff member has
related sevices(emphasis added) under the authority of a said that the common interpretation is that a “business” d3
public agency, enroll the child in a private elementary or  equates to a “school” day, and that it is expected that the
secondary school without the consent of or referral by the final regulations will clarify this.
public agency, a court or hearing officer may require the
agency to reimburse the parents for the cost of that enroll- Educators will want to take careful notes in IEP meetings
ment if the court or hearing officer finds that the agency hadocumenting what is discussed and decided. If parents
not made a free appropriate public education available to tledicate they plan to remove the student from the public
child in a timely manner prior to that enroliment.” schooland plan to enroll him/her in a private school at

district expense, the following actions are recommended:

It would appear from this language, that this reimbursement
only applies to students who have already been qualified and
have received services under IDEA. However, the final
regulations may clarify this intent.

Make certain the parents have received notification of
their rights and understand them, including their respor
sibilities as outlined above.

2. Indicate the school district’s willingness to address the

Reimbursement, as described above, may be reduced or  parents’ concerns and make certain to do so (including
denied if: needed, agreeing to a new IEP meeting time/date in or
to effectively address their concerns and have addition

1. at the most recent IEP meeting that the parents attended i X )
needed participants in the meeting.)

prior to removal of the child from the public school, the
parents did not inform the IEP Team that they were 3. Propose additional evaluation (if appropriate), in writing
rejecting the placement proposed by the school district to to gain or update needed information about the student
provide a free appropriate public education to their child, particularly in the areas of the parents’ concerns.

including stating their concerns and their intent to enroll 4 |t the LEA representative is not the principal, make
their child in a private school at school district expense; or cartain the principal and special education supervisor a

2. ten (10) “business” days (including any notified immediately for further assis-
holidays that occur on a business day) tance.
prior to the removal of the child from the
public school, the parents did not give
written notice to the public agency of the
information described in 1 above.

5. Maintain a calm and friendly de-

Remember that rudeness never pays off!

meanor and receptive attitude at all timeg.

14
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Dr. Ed’s
Survival Tip for the Month

Quoting Forrest Gump:

“When you think you’re so low you gotta look up to look down, beat yourself hard on the
foot with a stick for awhile. At least you will feel better when you stop.”
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Art Access/Very Special Arts Utah

‘ Art Access/Very
‘ Special Arts
‘ Education Incentive

Awards

Vonnie Wildfoerster, Special Projects Coordinator

&5

-

of Education—Special Education Services Unit) Alta View Elementary, Jordan School District
awarded eight Educator Incentive Awards this past Jur&re-school curriculum for awareness and participation in music.
These awards create incentives and reward educators for develop-
ing innovative new ways to implement and adapt the State Offitdary Kaye Romero and Chris Mockli
of Education Art Core Curriculum in order to meet the needs ofKearns High School, Granite School District
students with disabilities. Develop and implement a multicultural reciprocal learning
exchange program.
Award recipients used the summer months to develop adaptive
art lesson plans, curriculum, and projects which they are now Gay Whited
implementing with their students and sharing with other educa-Dan W. Peterson School, Alpine School District
tors during the fall months. Students with severe multiple disabilities will use a simple
camera to photograph school and community activities.
The 1998 Educator Incentive Award recipients and their projects
are: Michelle Williams
Wayne Middle School, Wayne School District
Cross-curriculum project used language and visual arts while
creating a pinch pot.

Art Access/VSA Utah (with support from the State OfficéKathy Kimball & Tara Francyk-Wells

Sharon Baxter
Bryant Middle School, Salt Lake City School District
Adapt art curriculum to teach basic skills to high risk students.

The documentation of these adaptive curriculum projects are

Rowland Butler :

Central Hiah School. Granite School District due to Art Access at the end of November when they will be
entral High Schoal, Lranite School Distric vailable for use by other teachers. Call Ruth or Vonnie at Art

Create a musical theater review with at-risk high school StUden%ccessNSA Utah, (801) 328-0703 for more information.
to present to younger students.

Stephen Jenks

Adele C. Young Intermediate School, Box Elder School District
Provide interactive dance lessons for students in wheelchairs and
non-disabled peers.

Tina Jenne

Utah School for the Deaf and Blind, Ogden

Increase high school students with severe sensory and multiple
disabilities’ awareness of music.
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The

Parent Center

Sometimes More Is Better

Gail Kulp, Parent Consultant, Utah Parent Center

here are certainly times when the

saying “more isn't necessarily

better” rings true. Accurately
following the instructions for taking a
prescription medication is a clear example made.
The consumption of a rich, high-calorie
dessert is another instance that may be
debatable, depending on how health
conscious you are. In looking at the
increased participation of parents and
students outlined in the amendments to
IDEA 97, the potential exists to see that
sometimes more is better.

report cards. Looking at progress reports
more often can help members of the IEP

By providing continued funding for
Parent Training and Information (PTI)

be educated and receive training on the

and willing to schedule workshops
throughout Utah. Please call (801) 272-
1051 or (800) 468-1160.

Parent Participation

determined suitable), the IEP will include a
statement of essential transition services,

team see if the child is benefiting from his/ appropriate interagency responsibilities,
her education or if modifications need to band linkages. For his/her plan to work,

student involvement and participation in
the decision making needs to be encour-
aged and elicited

Centers, parents will have opportunities to Parents and teachers can help students

explore their interests and practice self-

new law. The Utah Parent Center is readyadvocacy skills which will be needed

during the IEP meeting. The National
Information Center for Children and Youth
with Disabilities (NICHCY) has prepared a
Technical Assistance Guide and audio tape,

When necessary and feasible, schools aréHelping Students Develop Their IEPS.”

Parenting a child with disabilities is filled now required to communicate directly with The guide is organized into lesson plans

with challenges and opportunities. Estab- parents about procedural safeguards, in

and designed to be used in conjunction

lishing and maintaining a good relationshipsimple terms and using the native languagaith NICHCY's “A Student Guide to the

with the staff at the child’s school is of the family. Parents want and need to
certainly one of the most important. To be hear their rights in a way that is under-
successful, it requires effective communi- standable.

cation, especially the exchange of accurate

and timely information between parents
and educators.

The changes reflected in IDEA 97 that
increase parental involvement can lead to
better communication and better relation-

Changes in the IDEA 97 amendments  ships. More importantly, they can result in

IEP,” which informs students about the IEP
process and motivates them to become
involved.

Schools now must notify students about
any rights that will transfer to them when
they turn 18, the age of majority in Utah.
Because of this transfer of rights upon

make it possible for parents to provide andbetter instruction and outcomes for specialreaching the age of majority, the student’s

receive more information about their education students.

child’s education in several ways: o _
Student Participation

One major difference is the inclusion of
parents in any decision about the child’s  The IDEA 97 amendments also
placement. As parents, we often know howstrengthen the participation of students in
our child responds to various situations anthe development and review of their IEPs.
how he/she expresses frustration, fear andThis is especially evident when transition
uncertainty. This information is valuable planning is under consideration. Now
when making and assessing placement transition planning will begin for a student
decisions. with disabilities at age 14. The IEP team,

including the student (when appropriate),

commitment to his/her transition plan is
even more crucial than ever. When that
truth is realized, educators and parents will
recognize the value of a student’'s maxi-
mum participation in developing the plan—
his/her planlt will be a plan that aims for
integrated employment (supported employ-
ment if necessary) and a quality adult life
as part of the community.

As the new law is implemented, we will
have ample opportunities to improve the

Another modification requires schools to initially looks at what courses the student igelationships between educators and

provide parents of special education
students with regular reports on their
student’s progress, at least as often as
parents of non-disabled students receive
theirs through regular conferences and

necessary for the student to reach his/her
goals for life after high school.

When the student is 16 (or younger, if

Monthly Update

taking and considers what other courses agarents. We will also be challenged to

increase the frequency and improve the
quality of student participation. When those
things happen, we will see that sometimes
more is better.
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Utah Learning Resource Center

Why Participate?

Bruce Schroeder, ULRC Project Coordinator

“If People Don’t Want To Come To The Ballpark, How Are You Going To
Stop Them?” Yogi Berra, former catcher for the New York Yankees

ncreasing meaningful participation from After reviewing all the possible strategies to increase participa-
parents and students in their educational tion, it may be difficult to know where to begin. | have included a
process to meet the spirit of IDEA is a challenge. This issuehart (see below) which can be used as a starting point in

of theUtah Special Educatgprovides practical reasons to planning for increased participation. This chart was designed for

increase participation along with strategies to increase participgarent participation issues but could also be used for increased

tion both for the parent and the student. Waiting for parents andtudent participation.

students to participate will not be an effective approach to

gaining their full participation in the educational process. As difficult as increasing meaningful participation may be in the

short term, the long term benefits are many. Participating as

This column will review participation interventions from the  partners will provide an increased sense of self efficacy for

point of view of a staff developer seeking to increase participa-parents and students. They will have an increased sense of

tion. Two assumptions implicit in this approach are (1) student personal power to make things happen and to work toward their

and parent participation is important, and (2) participation can b®pes and dreams.

defined at an exemplary level giving us a benchmark to aim for.

It is important to expand our thinking about the role of personnelGetting parents and students to participate in planning and

development beyond just the educators who work with studentgnplementing their educational plan can be a lot like Yogi's

We must now include the parents and students in our plans by observation on getting people to the ballpark. You can’t stop them

increasing their capacity to participate fully in the process of from not participating but you can take steps to provide a

creating an effective education. supportive, helpful process that enhances results for students.
Participation as Partners
Performance Indicators .
Parent/Student Possible Cause Steps to Take
¢ Unaware of terms and procedures. |e Lacks Knowledge 1. Provide information in a friendly
way
2. Explain jargon
3. Use everyday language
e Unable to share and contribute o Lacks Skills 1. Provide training & learning
when asked during the IEP process. opportunities.
2. Provide practice
i 3. Provide support people & tools
¢ Low Expectations ¢ Lacks awareness of Student 4. Increase communication
abilities 5. Provide success stories
6. Portfolio of school/work
¢ Unable to meet face to face. » Environmental Barriers 1. Provide flexible meeting times
2. Provide equivalent means of
meeting (phone, etc.)
3. _Arrange alternative meeting places |
* Lack of response to requests to ¢ Lack of Motivation/Incentives 1. Provide/arrange small successes
participate. 2. Discuss benefits of participating
3. Reinforce participation
4. Provide incentives

Monthly Update
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Utah Mentor Teacher Academ

Mentors Practice Peer Coaching

The October training for Tracks 12 and 13 mentors focused onf

peer coaching. Mentors paired together to practice the four-

step process of collegial coaching. Critical to mentoring is
being able to support other teachers as they identify methods and
strategies to improve the craft of teaching. The four-step process
involves:

Step 1: APre-Conferencewhere the mentee identifies a specific
skill to improve upon is held between the coach and the mentee. F@r
example, the mentee may want to improve on student-teacher
interactions during independent seat work. During this step it is
important for the coach to establish rapport, trust, and confidential-

ity.

Step 2: Duringpata Collection, the coach gathers data regarding
the identified instructional objective. Data can be obtained from the
coach doing a classroom observation, from the mentee sharing an
anecdotal journal, work samples, or lesson and unit plans.

Step 3:Analysis and Reflectionis done by the coach once the
data is collected. During this time, the coach looks at the data and
reviews what the mentee wanted to accomplish. The coach analyzl“

the data and prepares questions prior to a Post-Conference with th i Com Ing Jan Uary ] 4 Qnd

mentee.
o B 15, 1999. ..
Step 4: APost-Conferencas the final step. At this time, the two
meet again and the coach leads the mentee to reflecting on the The ] O[-h Annua/ Menfor

instructional objective.
Conference

Peer coaching is a powerful form of professional development

intended to give local level support to teachers as they implement IIMen,.oring: Char"'ng

new practices. Research has shown that when teachers try new
methods and strategies that their effort increases and their self- fhe Course Toward fhe
confidence decreases. At the point where effort becomes too great
and self-confidence becomes too low, teachers often times quit 2 15" Cenfury,,
trying to implement the new methods or strategies. If a peer coach |5
available to serve as a confidante and support to help the teacher
reflect on what needs to occur, the likelihood of the method or

strategy continuing increases. Provo MGI’I’I.OH' Hofe/
Provo, Utah

Talk to your current mentors back in your district. They will be
happy to share with your information and resources about peer

coaching.
Monthly Update
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Visit the
Utah Learning
Resource
Center

Utah
Federation
CEC

Invites you to join Special Educati@premiere
professional manization...

The Council for

Home Page . |
Exceptional Children

and
Enter the

monthly
EduQuiz

Enjoy the professional development benefits of:
« Joining disability-specific subdivisions
« Receiving newsletters and teacfrgendly journals
« Purchasing current books and other publications gh
teaching the exceptional child
« Attending statewide and national conferences

www.ulrc.org

For more information, contact:
MyrnaWallengren
Utah Federation Membership Chairperson
Days: (801) 268-8553
Evenings: (801) 272-3479

The Utah Special Educator publishes announcements that are of interest to our readers by
special education-oriented organizations and educational institutions within the State of
Utah. Limit items to one half page in length. Contact Randy Schelble, Editdah Special
Educata, 2290 E. 4300 So., #220, Salt Lakey;lwtah 84117, (801) 272-3431 or (800) 662-
6624 in Utah.

Announcements must be received by the following dates for publication:

December 1 — January issue
January 4 — February issue
March 1 — March issue

April 5 — April issue

Announcements
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Utab Federation Council for Exceptional CHildren
SPRING CONIERENCE PRESENTS...

Winds of Change

March 27, 1999 ¢ St. George, Utah
Co-spONsOREed by

Urab CEC Subdivisions: Council for CHildren with Behavior Disorders (CCBD), Council of Adminis-
TRATORS Of Special Education (CASE), Division of Career Development and Transition (DCDT), Division

of Early ChildHood (DEC), Division of Learning Disabilities (DLD), DivisioN oN Mental Retardation and
Developmental Disabilities (MRDD)

Utah Association for Supervision and Curriculum Development (UASCD)

Call fOrR PRESENTATIONS

Submit THe following iNfORMATION:
Name of Session
SESSION PRESENTER(S)
ContAacT PersoN’s Address and PHONE
20 WORd descripTiON Of THE SESSION’S CONTENT
iNncluding SESSION OUTCOMES

Mail by November 70, 1998, 10:
Pegqy Milligan
MurrAy School DistricT
147 East %067 South
Murray, Utah 84107

the interactive guide to learming disabiities for parents, taxchers, and chikiren

LD OnLine is the most comprehensive web
site on learning disabilities. It's the place
for parents, educators, and kids to learn,
to find help, and to exchange ideas.

www.ldonline.org ’\\NE'I\‘AJ

Announcements
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CALENDAR OF
UPCOMING EVENTS

November 1998

11

12-13

12-13

13-14

15-17

December 1998

2-5

4

5-9

5-9

11-12  Autism Session at the Jones CenBalt Lake Cy.
Pre-Conference “TECH” Session on Inclusion. Contad Tim McConnell (801)538-7568.
Snowbird. ContacTim McConnell (801) 538-7568. 11-13 Precisio Teaching Conference. Contdcacy Stewart
Utah Mente Acadeny, Snowbird. Contact ULRC, (801) (801) 272-3431 or (800) 662-6624.
272-3431 or (800) 662-6624. 18-19 Utah Mento Acadeny, Provo Marriott Hotel. Contact
Inclusion Conference, Contaim McConnell, (801) 538- ULRC, (801) 272-3431 or (900) 662-6624.
7568. 19-20 Parent Conference, Provo Marriott, Provo, Utah. Contact
Paraeducators Conference, Snowbird. Contact Utah Parent Center (801) 272-1051.
Marilyn Likins, (801) 273-1843. 22-26 SARSWeek, St. Geme Hilton, St. Geme, Ut. Contact
“Beyond the BoundariésA Conference on Learning Mae Taylor-Sweeten, (801) 538-11.
Disabilities, Kellogg Cente East Lansing, MI. 24-27 ACRES 1999 Conference, Rural Special Education for the
Contact Bruce Schroegg¢801) 272-3431 or (800) 662- New Millennium Albuquerque, New Mexico. Contact
6624. ULRC (801) 272-3431 or (800) 662-6624.

26 Consortium. St Gege Hilton, St. Geme, Ut., Contact

ULRC (801) 272-3431 or (800) 662-6624.

TASH Conference: Creating Futsréogethe, SeattleWA. 27 Utah Federation CEC Spring Conference, St.rgedJT.
Contact ULRC (801) 272-3431 or (800) 662-6624. Contact Peggy Milligan (801) 264-7400.
Consortium. Provo Marriott, Provo,TUContact ULRC
(801) 272-3431 or (800) 662-6624. April 1999
National DEC Conference, Chicago, IL. Contact Jerry 15-16 Autism Session at the Hellenic CentBalt Lake Ci.
Christensen (801) 272-3431 or (800) 662-6624. Contad Tim McConnell (801) 538-7568.
30th Annual National Staff Development Council (NSDC) 25-28 20" National Institute on Legal Issues of Educating

Conference, “Making a Capitol érence, Washington,
DC. Contact ULRC (801) 272-3431 or (800) 662-6624 or
NSDC Website:http://www.NSDC.og

January 1999

8

14-15

15-18

19-20

Individuals with Disabilities, San Francisco Hilton &
Towers, San Francisco, CA. Contact ULRC 801) 272-
3431 or (800) 662-6624.

30 Consortium., Provo Marriott, Provo,TJUContact ULRC
(801) 272-3431 or (800) 662-6624.
Consortium. Provo Marriott, Provo,TUContact ULRC
(801) 272-3431 or (800) 662-6624. May 1999
10th Annual Mentor Conference, Provo Marriott Hotel, 13-14 Utah Mento Acadeny, Provo Marriott Hotel. Contact

Provo, Utah. Contact Karen Mariger, (801) 272-3431 or
(800) 662-6624.

ULRC, (801) 272-3431 or (900) 662-6624.

Region 1 Preschool Confernce. University of Utah. Contagtugust 1999

Debbie Ballard, (801) 565-7590.
Autism Session, Hellenic Cemj&alt Lake Cy. Contact
Tim McConnell, (801) 538-7568.

February 1999

34

Law Conference, Ogden Egyptian Centegden, Utah.
Contact M& Taylor-Sweeten, (801) 538-17.

September 1999
30 —Oct 2 CCBD International Conference. Dallas. Contact

5 Consortium. Provo Marriott, Provo,TU Contact ULRC ULRC (801) 272-3431 or (800) 662-6624.

(801) 272-3431 or (800) 662-6624.
11-12  Autism Session at the Jones CenBalt Lake Cy.

Contad Tim McConnell (801) 538-7568.
19-19 Utah Mento Acadeny, Provo Marriott Hotel. Contact

ULRC (801) 272-3431 or (900) 662-6624.
19-20 CCBD Forum. New Orleans, LA. Contact ULRC (801)

272-3431 or (800) 662-6624. This information is provided as a servid&e believe it to

be accurate, but it is important to confirm with the contact

March 1999 listed To obtain additional information and to supply
6-6 Assaociation of Supervision and Curriculum Development

(ASCD) Annual Conference, San Francisco, CA. Contact
Randy Schelble (801) 272-3431.

important upcoming dates, please contact us at (801) 272-

3431 or (800) 662-6624. Current information is also

available at the ULRC web siteww.ulrc.org
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SERVICE DIRECTORY
Utab State Office of Education
Special Education Services
Taylor-Sweeten, Mae Director, Services for At Risk STUdents...........oooiiiiiiiiiiiiiiii e 5387711

Rhode, Ginger
Broadbent, Brenda
Clark, Gary
Hennefer, Kenneth
Hostetter, Cheryl
McConnell, Tim
Reavis, Ken

Sheld, Dale

Suter, Donna

Statewide Projects

Specidalist, Preschool Special Education

Consultant, Transition ...............cceeee....

Specialist, Inclusion............cccccceeene

Specialist, Assessments/Monitoring ......

mtaylor@usoe.K12.ut.us

Coordinator, Special Education,State and Federal Compliance .............cccooiiiiiiiii, 538-7706

grhode@usoe.k12.ut.us

......................................................................... 538-7708

bbroadbe@usoe.k12.ut.us

........................................................................ 5387641

gclark@usoe.k12.ut.us

Specialist, Corrections Education/Applied Technology for Special Education ..................... 538-7727

khennefe@usoe.k12.ut.us

Specidalist, Special Education At Risk/Special Health Care Needs/TBI .............cccceeeeiiine. 538-7695

chostett@usoe.k12.ut.us

........................................................................ 538-7568

tmcconne@usoe.k12.ut.us

Specialist, Behavior Disorders/Comprehensive System of Personnel Development............... 538-7709

kreavis@usoe.k12.ut.us

Specidalist, Learning Disabilities/Communication Disorders ............cc.ccooviiiiiiiiiiiiieeene, 538-7707

dsheld@usoe.k12.ut.us

........................................................................ 5387576

dsuter@usoe.k12.ut.us

Behavioral and Educational Strategies for
Teachers (BEST)

USOE, 250 East 5th South, Salt Lake City, Utah 84111

Deb Andrews, Project Specialist .............cc..c...... 5387566
dandrews@usoe.k12.ut.us
Natalie Allen, Specialist, Preschool BEST ............ 538-7571

nallen@usoe.k12.ut.us

Utah Parent Center

2290 East 4500 South, #110, Salt Lake City, Utah 84117
Helen Post, Director ........ccoceiiieoeeieiiiiieeee 272-1051

upc@inconnect.com

Utah Project for Inclusion (UPI)

USOE 250 East 5th South, Salt Lake City, Utah
84111

Danelle Keith, Specialist ............ccccooiiiiinn. 5387716
dkeith@usoe.k12.ut.us
Loydene Hubbard-Berg, Specialist...................... 5387567

lhberg@usoe.k12.ut.us

Supporting Inclusion for Preschool
Children (SIPC)

USOE 250 East 5th South, Salt Lake City, Utah 84111
Shelley Kiefer, Specialist...........coccciiiniiiiiiinnn 5387907

skiefer@usoe.k12.ut.us

Utah Learning Resource Center (ULRC)

2290 East 4500 South, #220, Salt Lake City, Utah 84117

Bruce Schroeder, Project Coordinator-................. 272-3431
bruces@ms.provo.k12.ut.us

Utah Project for Children with Dual
Sensory Impairments (CDSI)

Utah School for Deaf and Blind, 742 Harrison Blvd.,

Ogden, Utah 84404

Blaine L. Seamons, Project Coordinator .............. 629-4700
BSODG 1.Bseamons@state.ut.us
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The Utab Special Educator is a symbol of the leadership of Dr. R. Elwood Pace
whose vision made the Consortium, the ULRC and this journal possible

Call for Articles

The 1998-99 issuddtah Special Educatowill focus on providing ongoing 2.  Articles should be 650 to 900 words long. Narrow your focus and be

information for educators to implement IDEA 1997 as well as a monthly concise.

series of articles entitled “Educator Idea Exchange.” 3. Avoid jargon, abbreviations and specialized terms. For example, spell
out Council for Exceptional Children the first time it is used and

“Educator Idea Exchange” Articles reference it with the abbreviation/acronym (CEC) in the remainder of
the article. This enables readers to have a common understanding of

Articles for this section of each issue do not need to focus on the monthly
IDEA 1997 topical focus. Educators are encouraged to submit articles
describing programs, practices, interventions or strategies that have been™
successfully implemented in their school or classroom that improve the
education of students with disabilities. Articles submitted for “Educator Ide4.  Include a title that entices the reader to pursue your information.

terms.

Be sure to reference your article when necessary to give credit to
other sources.

!Exchang_e” should include descriptions of:‘ (1) the program, practice, 6. Articles must be typewritten and double-spaced. If you prefer, send a
intervention or strategy; (2) how it can be implemented by others; (3) its diskette as well as a hard copy of the article. Computer disks will not
impact on teachers and the education of students with disabilities; and (4) be returned. Articles may be submitted on e-mail to:

references for others to obtain additional information. randys@ms.provo.k12.ut.us

7. A photograph of yourself may be included to accompany your article.

Photographs of classroom scenes are also accepted. If photographs
The following information provides guidelines for submitting an article to the include students and other adults, please obtain their permission to
Utah Special Educator. have the photograph published'. Ph9t0graphs will be returned only at
the writer request when the article is submitted.

1. Consider the publication’s audience. Approximately 5,000 copies of the 8. All articles may not meet the needs of a specific issue. Writers of
Utah Special Educator are distributed to all special education personnel submitted articles will receive notification of acceptance of their
and principals throughout the State of Utah as well as several hundred article for publication.
to out-of-state educators. Articles that contain successful strategies,
practical information and specific accomplishments are encouraged.

Guidelines for Articles

Article Due Dates
MoONTH ARTICLE DUE DATE
January December 1
February January 6
March February 26
April April 5

Utah Learning Resource Center

2290 East 4500 South
Suite 220
Salt Lake City, Utah 84117

ADDRESS CORRECTION REQUESTED

itk
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