
What all schools have in common, 

however, is an underlying belief 

that educating the young is a task 

that simply must be done. It is more than 

just a responsibility of one generation to 

the next; it is a positive good, not only 

for the pupils themselves but for society-

indeed, for the whole human race.
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1999! What an amazing year this
has been!  We are already into the 9th
month of ‘99 and have seen many

changes in this last
year of this century.
In the world of Utah 
education, we have a
new Superintendent
and Deputy
Superintendent of
Schools; Specialists in
the Services for At

Risk Students have come and gone. The
State Improvement Grant (SIG) was
awarded to Utah and with it the hiring of
three new Team Leaders (see the SIG

update). And finally,
there were major staff
changes at the Utah
Learning Resource
Center (see the 
ULRC update).

Karen Kaiser-Clark
wrote a book entitled,

Life is Change, Growth is Optional.We
are all in a time of growth. With the start
of a new school year and the anticipation
of the year 2000, many of us have reflect-
ed back on our lives in the 20th Century.
What were our philosophical goals and
values when we began our careers? How
have they changed as we embarked on
our careers?  Looking ahead, what do we
want to see happen with our students and
ourselves in the next five years? As John
Scully said, “The best way to predict the
future is to invent it.”  We have the tools
at hand to “invent” an exciting, produc-
tive future. We are the “change agents”.

In his book entitled, The Public
Purpose of Education and Schooling, 
co-edited by John L. Goodlad, Timothy J.
McMannon introduces the book with 
several questions. What is education?
What purposes does it serve?  How does
it benefit the person being educated?
How does it benefit society? How do we
know if our educational system is work-
ing? Do different levels of schooling (ele-
mentary, secondary, and postsecondary)

have different purposes, or are they 
merely different parts of a continuum?
What should teachers know? And what
should they be able to do?

These appear to be simple questions
but the answers change as time passes and
definitions of what we are expected to do,
what we actually do and what we should
do are redefined.  The issues become: Do
we shy away from the hard questions?
Are we apathetic to new issues? Or do we
use change as an opportunity for growth
for both our students and us? 

This year, the Utah Special Educator
will focus on practical, research based
strategies which will address some of the
questions we posed earlier covering topics
such as monitoring, behavioral strategies,
academic success, transition and social
skills and how we can provide for 
students to successfully progress through
the general curriculum.

Our initial issue will begin by seeing
what educators of each level of the educa-
tional system view as important to them
in relation to Strategic Instruction:
Teacher, Student, and Parental
Responsibilities. What is strategic
instruction and why is it important to 
provide opportunities for students to learn
“how to learn” and to become indepen-
dent learners. As you read through these
articles we hope ideas will be generated
to begin the process of discovering the
answers to some of these hard questions.

As the title of the first issue
implies, we embark on this business of
education not alone but in a partnership.
A partnership with the Utah State Office
of Education, the Parent Center, Higher
Education, school districts, agencies,
teachers, and parents for the sole purpose
of providing a conduit for effective,
research based strategies. Using these
strategies will begin to ensure the success
of all students as they progress in 
the general curriculum.

Linda Darling-Hammond in her 
article, Education, Equity and the Right
To Learn, sums this up in her paraphras-
ing Thomas Jefferson’s thoughts on the
purpose of public education: “Our democ-
racy rests on a kind of schooling that
...must cultivate in all students the skills,
knowledge and understanding that both
arm them with a keen intelligence capable
of free thought and lead them to embrace
the values ...which enable them to live
productive lives together.”
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love learning strategies! They can be so powerful. Think back
to the piano lessons you took so long ago. I bet you can still
name the notes on the lines of the treble clef even if you can’t

play Bridge Over Troubled Water on the piano today. Why?
Because the first letter mnemonic of EVERY GOOD BOY
DOES FINE is an example of the power of metacognitive learn-
ing strategies. Take a motorcycle rider safety class and you will
learn how to use another first letter mnemonic learning strategy
to start your motorcycle with FINE-C: Fuel, Ignition, Neutral,
Engine, and Choke. I use these non-academic examples to show
how learning strategies can be effectively applied in real-life 
situations to meet real-life problems. You will not have a motor-
cycle riding instructor riding on the back of your bike to help
start your bike so you need to learn how to do it on your own.
Likewise, special educators cannot and will not be “right there”
to help students “kick start” their school assignments. Students
have to learn how to do it on their own. This is precisely why
both special and general education teachers must consider using
metacognitive learning strategies to enable ALL students to meet
the demands of authentic classroom settings. 

After ten years, many teachers (including general educators)
are still using the PLEASE strategy for paragraph composition
and some of the other strategies we developed and taught here at
the University of Utah. Yet, after all these years, I’m beginning
to wonder if the term “learning strategy” is inaccurate or 
possibly even a misnomer. Perhaps it would be better to think 
of these pedagogical gems as teaching strategies. There are three
reasons why I’m beginning to think this. 

First, when I teach the class on strategies, I also give partici-
pants a rubric on the fundamental components of strategic 
interventions developed at the University of Kansas so they can
create their own. Ellis and Lenz (1987) said a learning strategy:
(1) is a set of steps that lead to a specific outcome, (2) addresses
a key problem found in the student’s setting, (3) is task-specific
rather than content-specific, (4) cues students to do something,
(5) starts with a verb, and (6) must be simple, brief, easy to
remember. I have a file folder full of wonderful strategies 
created by practitioners who completed the class and are now
being used in the real classrooms. I have taught this class as a
workshop in states throughout the country. Some of these 
strategic products have taken on a life of their own. Perhaps 
the best example of this is the RIGHT START organization plan
developed by Jo Elizondo of Olympus Jr. High School of
Granite School District way back in 1991. That strategy is now
included in many district materials. 

Second, many teachers have begun to recognize that the
structure and sequence of the strategies make teaching easier.
Many teachers have seen the utility of applying strategies across
curricula and content areas. The entire fifth and sixth grades of
Oakwood Elementary School in Granite School District have

adopted and used the PLEASE strategy for paragraph composi-
tion for ALL students in any and all writing instruction.
Collected data reveal significant improvement in students’
writing.  Teachers model HOW to use the strategies with actual
class information and materials. Students then see how to 
immediately apply the strategies. The sequential structure of
strategies typically reflects the task analysis of an academic
activity. This, in turn, helps teachers assess student performance
and help them plan instruction. 

Third, teaching and modeling learning strategies in general
education settings lend themselves to team teaching. This creates
a greater shared responsibility and partnership. The special 
education teacher takes on the role of “stratistician” modeling
the strategy while the classroom teacher is primarily responsible
for the curriculum. This in essence becomes “micro-level staff
development” for teachers. Specialists gain insights into the
demands of the general classroom while classroom teachers see
and learn how to use the strategies in their own classroom. This
past year, my son’s English teacher at Cottonwood High School
told me at a parent-teacher conference that she learned the
PLEASE strategy ten years ago through team teaching with
Randy Schelble when she was a resource teacher long before 
she became a district administrator. She still uses it today. 

So, what can teachers do to incorporate these strategies in
classrooms?  Here are a few suggestions. First, get together with
a classroom teacher and identify specific academic areas that
ALL students could benefit from being exposed to metacognitive
learning strategies. Second, identify an existing strategy or 
create one together using the rubric listed above. Third, model
and apply the strategy on the first day of class and use it in ALL
assignments. Team teaching the strategy may require nothing
more than 20 minutes a day. Teaching learning strategies will not
be effective if it is only something that is done once a week for
30 minutes. Both students AND teachers must make the 
strategies part of the academic routine. Fourth, give a BRIEF
overview of the strategy during back-to-school night or 
parent-teacher conferences in the form of a handout. Fifth, use
the one-page, “parent-friendly” handout to send home and put on
the refrigerator door that briefly explains the strategy and urges
parents or family members to check to see if the student used it
in completing homework assignments. 

Regardless of whether they are called learning strategies or
teaching strategies, these metacognitive interventions serve both
student and teacher. While it is important to use empirically
valid strategies when possible, it is equally exciting to see 
teachers engage in professional dialogue to create their own
strategic interventions. These strategies empower students to be
independent and sufficient while meeting the demands of the
classroom. They also help teachers as they teach. What could 
be better? 
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Learning Strategies or Teaching Strategies:
Empowering Students and Teachers

Marshall Welch, University of Utah
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1. True or False? 
ADD/ADHD have now been added as a classifi-
cation category under IDEA.

2. True or False? 
When a student reaches the age of majority (18)  in
Utah, all rights accorded to parents under IDEA
are transferred to the student.

3. True or False?
There is no limit now on the number of days a 
student with a disability may he removed from
school (e.g. suspension), as long as the removal(s)
doesn’t amount to a change of placement.

4. True or False? 
A student with a disability placed by a parent in a
private school still retains all rights accorded public
school students under IDEA.

5. True or False?
A student with a disability placed by a parent in a
charter school still retains all rights accorded public
school students under IDEA.

6. True or False?
A Utah student may now be classified under the
Developmental Delay Category through age 9.

7. True or False? 
Nobody knows what color the new Utah Special
Education Rules will be.

4 UTAH SPECIAL EDUCATOR

Our expert, Dr. Ed Special, has designed a little
quiz for this month’s column to help you test your
knowledge related to current special education
legal issues on some of the most easily 
misunderstood concepts. 

Take the quiz below and see how you do!

An Interview With...Dr. Ed

Dr. Ed’s 
Thought for the

Month:

“Where on earth did we 
ever get the idea we can 

get people to do a good job 
by making them feel bad?”

unknown source
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Answers.
1. False.
Actually, nothing of substance has changed
about the classification of students who may
have a diagnosis of ADD/ADHD. The student
must still meet the criteria for one of the 14
classification categories, the disability must
have an adverse impact on educational per-
formance, and the student must have a need
for special education and related services.
However, ADD/ADHD has been added as
one example of a “health impairment” a stu-
dent might have under the classification of
“Other Health Impairment” or OHI; the stu-
dent must still meet the required criteria
under OHI, as with any of the categories. A
diagnosed ADD/ADHD student has always
been able to be classified under the OHI or
other categories, if he/she meets the require-
ments.

2. True
In many cases. All rights transfer to the stu-
dent, except for students who have been
determined to be incompetent by a court. If a
student has not been determined incompetent by a court, it is
assumed that the rights transfer. Whether or not a student has
been determined by a court to be incompetent, however, parents
do not give up their right to prior notice. For those instances
where prior notice is required, it must be provided to the student
and the parent once the student is 18, even when the parent does
not retain guardianship.
3. False.
Ha! Got some of you on this one! Our old Utah Special
Education Rules still restrict suspensions to 10 cumulative
school days in a school year. This is in effect until/unless the
new Utah Rules permit something different. The exception to
this would be behaviors exhibited by a student that allow for a
45 day placement in an interim Alternative Educational Setting
(IAES). These behaviors include offenses involving weapons at
school or a school function, knowingly possessing or using ille-
gal drugs, or selling or soliciting the sale of a controlled sub-
stance at school or a school function. In these cases, the federal
regulations (section 300.520) specify how to proceed, at least
until our new Utah Rules are available to give us guidance in
such instances.

4. False.
The law has really changed in this area. If a parent chooses to
send a student (who is IDEA eligible) to a private school (and
not because the parent does not believe the school district is
offering that student an appropriate special education program),
the student does not retain the entitlement to special education

and related services he/she would have if attending a public
school. While school districts must still conduct active “child
find” activities in private schools, including evaluation and eligi-
bility determination, it is up to each school district how and what
services they will provide to private school students after they
have consulted with private school representatives. School dis-
tricts must only spend a proportional amount of their federal
money on private school students. For services a district does
choose to provide, a “Services Plan” is required, not an IEP.

5. True.
Charter Schools are public schools, so students do still retain all
of their rights to special education and related services they
would have if they were attending a regular public school. In
Utah, Charter Schools operate like school districts. Thus, Charter
Schools are responsible for carrying out all of the legal require-
ments of IDEA that other public schools are.

6. False.
Again, we are still operating under the old Utah Special
Education Rules for classification category criteria, until our
new Rules are finalized later in the school year. Under the old
Rules, a student may be classified with a Developmental Delay
until the sixth birthday. Thus, a student may only be classified
with a Developmental Delay until age six until further notice.

7. False.
Nobody but Mae Taylor knows for sure, and she’s not talking!
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”I Can Do It Myself!“
Randy Schelble, Associate Director of Special Education, Granite School District

hen I returned to teaching as a
high school Resource teacher in
the mid-1980’s, I came

equipped with a myriad of learning strate-
gies to help students become independent

learners. I had gained
knowledge of learning
strategies by taking
Kansas University
strategies workshops
and university courses.
I was ready to intro-
duce my students to
the likes of RAP (a

paraphrasing strategy), RIK-Z-SAC (a
scanning strategy), COPS (an editing
strategy), PIRATES (a test taking
strategy), and PLEASE (a paragraph 
writing strategy).

David was a senior with a specific
learning disability in one of my first
classes that I incorporated strategy
instruction. He was a pleasant student
who also had influence with the other 
students in my Resource Directed Studies.
While the others complained about the
time I was taking away from their doing
homework, David always participated in
the learning strategies lessons and kept
the other students from being too disrup-
tive. I used the standard format described
below to teach each strategy, and each
lesson lasted approximately 15 minutes.
Posters of the strategies we learned in
class were added to the walls as the year
progressed. However, I often wondered if
my students were actually generalizing
any of the strategies to their other classes.

One day David came bursting into my
room before the bell rang. “Mrs. Schelble,
look at this! I think my strategy is as
good as any of these you’ve been 
teaching us!” He then showed me his
piece of paper with FOCUS written on it.
“See,” he continued, “F stands for facts,
O stands for organized, C stands for
clear, U stands for understandable, and S
stands for specific. I came up with it
myself. What do you think?” David had
created his own strategy for the key steps
in writing a term paper. More importantly,
he had engaged in a metacognitive 
activity where he had actually thought
about how to learn.

The Purpose of 
Strategy Instruction

Learning strategies have been defined
as “techniques, principles, or rules which
enable a person to learn independently
and to solve problems.” More simply put,
it is learning how to learn. With the 
reauthorization of the Individuals with
Disabilities Education Act (IDEA 97), a
greater emphasis on special education
programs is providing instruction for 
students with disabilities to have access
to, and show progress in, the general 
curriculum. Most of “special” education
has traditionally focused on basic skills
instruction in reading, writing, math 
calculation, and spelling or on behavioral
interventions and social skills training.
However, what often separates the 
successful student from the unsuccessful
student is the ability to meet classroom
demands and teacher expectations.

A survey conducted of regular and
special education teachers in Utah several
years ago asked teachers to rate the most
important abilities for student success in
their classrooms. The following were
rated the most important:

1. Following oral and 
written directions;

2. Making logical 
deductions;

3. Reading at grade level;

4. Recalling information 
for tests;

5. Locating answers to 
questions;

6. Turning assignments in 
on time;

7. Asking relevant 
questions;

8. Expressing ideas clearly 
through writing;

9. Locating information 
in texts.

10.Participating in 
discussions.

Although reading at grade level and
expressing ideas clearly through writing
were ranked in the top 10, in the other
domains the other critical needs for 
students to be successful fell under the
domains of listening, thinking, speaking,
remembering, and studying-being an
independent learner and a problem solver.

The Steps of Strategy
Instruction

Incorporating strategy instruction into
the curriculum involves three steps:

Step 1: 
Identify which skills or abilities 
students need to acquire and determine
the frequency in the general curricu-
lum that they are expected to use this
skill. For example, are your students in
the general curriculum expected to take
notes on information presented in class?
Is this expectation common across the
students’ school day? Do your students
lack this skill to the extent that they 
will not be successful in the general 
curriculum?

Step 2:
Select an age-appropriate learning 
strategy to teach to students. A variety
of strategies are available from various
sources. Simple strategy instruction can
begin as early as second or third grade.
Commonly used strategies are plentiful
from the fifth grade level and above.

W
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Step 3:
Commit daily time to provide systematic
strategy instruction. Do not spend more
than 15 minutes a day on a strategy 
lesson. A common process for learning
strategy instruction uses the following
instructional steps:

1. Introduce the strategy to students and
give a rationale for learning how to use it.
Example:  “I have a strategy to help you
learn how to take notes in class called
LINKS. After talking to most of the
teachers at our school, I found that all of
you will need to take notes in at least
some of your classes. I think it’s an
important skill for us to learn. Do you 
agree?”

2. Describe the strategy. Example:  “Let
me describe the steps of notetaking using
LINKS. L stands for listen, I stands for
identify cues used by the teacher, N
stands for note, K stands for key words-
that’s what you will note, and S stands for
summarize your key words later. That’s
the steps you use when you are expected
to take notes in class!”

3. Model the strategy. Example: At this
point, you model the behaviors associated
with each step of the strategy. During this
point of the instruction, you “think out
loud” as you model so that students can
“hear” what thinking occurs when a 
strategy is used.

4. Provide verbal rehearsal. Students need
to automatically recall the steps of the
strategy at an automatic level. They need
to be able to rapidly tell you the steps (a
common standard is repeat the steps in
order 5 times in 1 minute). “Okay. L, 
listen; I, identify cues, N, note, K, key
words; S, summarize...”

5. Provide controlled practice. At this
stage of the systematic instruction, 
provide short lessons that allow the 
student opportunities to practice using 
the strategy. For example, give a short, 
two- to three-minute lecture on a high
interest topic (i.e., sports, hobbies, or 
current events) where the students are
expected to practice the steps of the 
strategy.

6. Introduce grade-appropriate practice.
Begin to move toward grade level content
and increase difficulty of the material
being practices. At this stage, it is impor-
tant that students realize that you are not
evaluating the content but that you are
evaluating their use of the strategy.

7. Begin to have students generalize the
strategy. Once the students have learned
how to use the strategy, the next step is to
have them use the strategy in their general
education classes. Example: “I want all 
of you to use LINKS two times in your
other classes and bring your notes to class
tomorrow. We’ll talk about how well you
did taking notes in your other classes.” An
additional step to incorporate at this point
is to let other teachers know that you have
been teaching your students how to take
notes and ask them to reinforce the 
students’ attempts at note taking in 
their classes.

8. Incorporate maintenance of the strategy
into lessons throughout the year. Once a
strategy has been learned, periodically
review the steps, provide practice, and
monitor students’ use of the strategy.

The Power of Strategy
Instruction

David’s FOCUS strategy did not go
through extensive field testing nor did it
appear in any professional educational
journal. What did happen, however, is the
light turned on for one student-he 
suddenly realized he knew how to learn.
The importance of such skills are obvious
when one considers the demands of
adjusting to professional and social 
situations that await students after com-
pletion of formal education. On their own
in the adult world, students will need 
coping strategies in order to independently
apply their knowledge to different 
situations and settings.

It is assumed that skills such as 
reading, organizing, following directions,
recalling information are acquired in
school. It should also be recognized that
these same skills will be utilized in adult
life for continued learning and personal
and professional growth. What is more
powerful for a teacher to hear 
than, ”I can do it myself!”
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trategic instruction is the most criti-
cal need in education today and it
can only be accomplished through

strategic planning and planning can only
be done by well informed educators who
know good curriculum. One of the great-
est tragedies in American education is the
continued isolation of the classroom
teacher. Society, and therefore, education
in the United States, has become very
complex and can no longer be handled as
it was in the early 1900’s. We cannot
afford to stay behind closed doors work-
ing our way through unproven curriculum
with no accountability. Students deserve
our total commitment of working together,
seeking out proven practices, and “check-
ing our egos at the schoolhouse door.” To
accomplish strategic instruction, careful
planning must occur. This planning must
begin at the school level with all staff
members and parents. The ultimate goal
must be success for ALL students. This
planning must include the following:

A firm curriculum foundation
Coaching and staff development
Parental involvement Data based 
decision making 
Heart

A firm curriculum foundation means
we must seek out academic and social
skills curriculum that is proven with
empirical research. We cannot choose 
programs based on how pretty they look,
how inexpensive they may be for the 
taxpayer, or how nice they feel to the
teacher. We must also be more selective
about what we teach. Educators are 
constantly bombarded with a multitude of
programs and then asked to teach reading
and math as an after thought. Think of
how thrilled secondary teachers would be
if the minimum reading level of all 
entering seventh graders was the seventh
grade reading level. The problem is ele-
mentary teachers are asked to cover such
a variety of subjects that none are covered
with much depth, including reading.

This isolation of educa-
tors must end. In a school-
wide strategic plan, time
must be allocated for
teachers to spend teaming
and planning together.
Coaching and staff devel-
opment must become an
important part of the every-
day process of a classroom.
Teachers coaching teachers
is an extremely effective
way to increase quality control in each
class. Many of us have experienced a
great teacher one year and moved on to a
less effective teacher the next. This causes
the education of students to become very
inconsistent. Coaching can create 
consistency within a grade as well as
across the grades.

More of us working together can do a
better job of solving the very tough issues
in today’s educational system. Teachers
must think in terms of sharing, and forget
the competition. Working “together”
means just that. Not short meetings once
in a while, but working and observing in
each others classrooms; not to criticize,
but to build each other up so we are all
professional educators.

Staff development needs to be in-depth
and include follow up. We’ve all sat
through curriculum inservice that lasted
two hours after school and had no one
asking “What kind of help will you need
later on?” No matter how advanced we
may become in our teaching techniques
we cannot expect teachers to pick up a
strange textbook and instantly know how
to use this tool to it’s greatest capacity.

Parental involvement doesn’t mean
parents take over. For example, have you
heard of a parent removing their own
child’s tonsils?-not. However, they are
deeply involved in the support process of
that child’s return to health. We all know
that students who do better in school have
parents who read to them, help with
homework and give them opportunities to

experience life. Educators
can help parents, make them
feel more comfortable in this
vital role of educating their
children.

Decisions about a child’s
education must be based on
data. Daily monitoring is
best. Curriculum based
assessment is critical along
with quarterly benchmarks.

All of this takes time and planning. It
isn’t easy, it wasn’t meant to be easy.
Sometimes the most difficult part of deci-
sion making is understanding and follow-
ing what the data is telling us.
Partnerships with higher education is a
terrific place to start, since these are the
people who know research. They can 
help develop curriculum and program
assessments as well as assist in interpreting
what the data is telling us about the
child’s learning.

The Heart of education will always
come in the form of relationships. The
relationship of a caring teacher with the
students and their parents; the relation-
ships of teachers to teachers, where 
sharing is natural and competition is the
stranger; and the relationship of a 
principal who is the school-wide learning
leader and helps nurture this community
of relationships. Educators must come out
from behind closed doors, develop these
relationships and plan strategically so
they can instruct strategically.

By looking closely at the curriculum
foundation, then developing the staff and
a coaching model, strategic instruction
will have a great start. To complete this
model remember to bring parents into the
planning process and base all your 
decisions on what the student data is
telling you. Finally, do it all with heart,
keeping all the students’ futures in mind
as your ultimate goal. Strategic instruction
must happen, but it will only happen
through strategic planning.
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Strategic Instruction=Strategic Planning
Maurine Newton, Principal, Uintah Elementary
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n 1995 I had the pleasure of being chosen to join the BYU-
Public School Partnership Associates Program, a group of
educators who met together monthly to discuss strategic

instructional issues. The group was sponsored by the Center for
Improvement of Teachers, Education and Schooling, (CITES)
Brigham Young University, and the Institute for Educational
Inquiry out of Seattle, Washington.

As a veteran teacher of twenty years. I was somewhat taken
aback to find that I was joining a group of prominent educators
from five different school districts, as well as educators from the
Utah State Office of Education and professors from higher insti-
tutions of learning. Could I, a fifth grade teacher have anything
to offer this group or should I just go along for the ride? After
all, this was the first time in twenty years that “inservice” was
being offered to me during working hours, with a paid substi-
tute!

I soon found myself, reading, reading and doing more 
reading, and then discussing such issues as: The Moral
Dimensions of Teaching, Access to Knowledge, Pedagogical
Nurturing, Stewardship of Schools in Educative Communities
and Dialogue and Inquiry.

I was so excited to find a group of educators that actually
wanted to talk about “educational renewal” and it wasn’t long
before the guilt of leaving the classroom for a day each month
was superceded by the benefit of the renewal and knowledge I
was gaining. This knowledge would effect my future students
for the next fifteen years or so.

I was immediately impressed by the attention to the impor-
tance of the need for open dialogue in our group. We were
encouraged to feel free to share our ideas, and we learned how
to do it in a respectful, professional way. I soon found myself
jotting down interesting bits of information from others as they
discussed the reading we had been assigned. I remember speak-
ing out on some issue for the first time and the feeling I had
when my ideas were accepted and embraced in the conversation.
I remember feeling like a professional for the first time in many
years. I was exhilarated!

The power of dialogue, in just a matter of a day or two, had
empowered me and renewed my interest in my profession. It had
made me think about my own philosophy of education, it had
started me on the path of educational renewal. 

That night, while driving home from our first session, I
remember thinking that if I got excited about the use of 
dialogue, perhaps my own fifth grade students could benefit
from dialogue pedagogy as well. It wasn’t long before I found
myself changing my teaching style. Lecture and direct instruc-
tion were now changed to include a more democratic dialogical
approach to teaching. I made a concentrated effort to let chil-
dren’s voices join the educational conversation. I found that the
students felt more ownership in their education when they dia-
logued about different concepts. I found that many students were
gaining access to knowledge that otherwise might have been

denied, had mine been the only voice heard in the classroom. I
found that reading comprehension increased dramatically as we
dialogued before, during, and after pieces of text. I found that
the students were becoming participants in their own educational
experience.

As the year progressed, I read and studied about “Access to
Knowledge” and learned how our educational system oftentimes
denies this access to students in a myriad of ways. I learned
about “Nurturing Pedagogy” and the importance of making sure
our teaching reaches all students, not just those eager to learn. I
contemplated my own stewardship and what role I really play in
the educative community.

After each session, I tried to incorporate the things discussed
and learned during our sessions into my classroom. I analyzed
my procedures and focused on access to knowledge. Was I
assuming that everyone could be on the same math level and
that it was the student’s job to “get” the information and stay
with the group? Was I structuring my curriculum to accommo-
date all students? Was I being nurturing in my approach to
teaching? These questions and many more mulled around in my
mind until I couldn’t keep them to myself.

I soon found myself discussing these issues with colleagues
after school or in the faculty room during lunch. I found that
other teachers were struggling with the same issues and that
some teachers even wanted to stay after school on certain nights
to discuss these issues. Our principal had also attended the
CITES program, and was willing to buy the faculty certain
books to read and then discuss. We met as groups to watch
videos on teaching and learning, and spent time discussing these
issues. We started to dialogue as a faculty on important educa-
tional issues and to inquire into our own educational practices.
Simultaneous renewal was occurring within our faculty, and a
spirit of dialogue and discussion seemed to emerge. Now it is
common to see grade level teams meeting together weekly to
dialogue about their teaching. Teachers are nurturing each other
as they work together to plan and prepare curriculum.

A byproduct of our district’s involvement with the BYU-
Public School Partnership Associates Program is that now I’m
involved in running our district’s Associates Program. We meet
with about 24 educators yearly and discuss these important
issues. Teachers and administrators come together to read and
discuss and inquire into their own practices. Some districts are
even encouraging their administrators to have school-centered
associate’s programs with their own faculties.

This experience has been an important step in helping me
realize greater potential as a professional educator. I now feel
connected to a wider educational family and have realized that if
change is going to occur in education, it has to begin with the
teacher. The most important winner of all is the student who
benefits from a teacher’s renewed ability to look into his or her
own practice and make changes for the benefit of the student.
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have been an educator for nearly 30
years. During that time I have been a
classroom teacher, a special education

teacher and administrator, a district office
administrator, and a liaison with a univer-
sity in the development of preservice and
inservice teachers. Each experience I have
had has led me more and more to believe
that the person most responsible for help-
ing a child to have a successful school
experience is the classroom teacher.
Ronald Ferguson’s research (1991) into
schools bears out my own feelings. He
states, “teacher quality matters and should
be a major focus of efforts to upgrade the
quality of schooling. Skilled teachers are
the most critical of all schooling inputs”
(p. 490). Other researchers confirm his
conclusion: that what children learn is
determined by the experience and exper-
tise of the teacher (Armour-Thomas, Clay,
Domanico, Bruno and Allen, 1989). And
yet the teacher, the one who can make the
most difference in the life of the student,
is the very person we often neglect in the
process of renewing schools. Teachers are
encouraged to get more training, in fact,
most are eager for more learning in order
to be the best teacher they can be for the
students in their care. But they are often
asked to get the additional training on
their own time, using their own resources.
No wonder, when asked to attend work-
shops after a day of teaching, they are 
disgruntled and discouraged about their
chosen profession.

The Leadership Associates Program,
begun in the BYU-Public School
Partnership in 1995, is an opportunity to
meet educator’s need for renewal in an
environment and over a period of time
that allows individuals to read, think and
converse with others about important and
sometimes neglected areas of education.
The Associates Program provides 14 days
of focused discussions and shared experi-
ences based on the Moral Dimensions of

Teaching as set forth by John Goodlad of
the National Network for Educational
Renewal. Those moral dimensions include
(1) enculturating the young in the princi-
ples of a social and political democracy,
(2) providing access to knowledge for all
children, (3) developing and using nurtur-
ing pedagogy, and (4) creating a new or
enhanced understanding of stewardship of
the schools. Questions and discussions
arising out of discussion of democracy
include: What does democracy mean?
What is the responsibility of the school in
preparing the young to live and work in a
democracy? How do we build community?
During discussions of access to knowl-
edge, participants deal with issues 
pertaining to the increasing diversity of
schools and the role of public schools and
universities in preparing teachers to teach
students who are increasingly more
diverse. The session on nurturing 
pedagogy centers around conversations
about how to teach and the kinds of 
learning experiences that help children
learn deeply and well. Associates also
address their responsibility to nurture
each other as educators. Stewardship of
the schools focuses on the role of parents
and community as participants in the edu-
cational process. In addition, the question
of creating schools and universities that
are self-renewing is also addressed.

Five two-day retreats are held to 
discuss these moral dimensions as well as
change strategies; the other four days are
spent visiting school or university sites
where participants see the moral 
dimensions in action. 

Over the last four years, women and
men from the five participating districts
of the BYU-Public School Partnership
(Alpine, Jordan, Nebo, Provo, and
Wasatch) have had the opportunity to
come together with university professors
of education and arts and science, as well

as with Utah State Office of Education
educators to participate in these renewal
sessions. The expectations for participa-
tion are rigorous: Associates are asked to
participate in all sessions, to complete
substantial reading of selected books and
articles, to participate in large and small
group discussions, role plays, and other
learning activities, and to keep a journal
of thoughts and reflections. They in turn,
are rewarded with the opportunity to learn
and renew themselves at a quiet mountain
retreat, to have their meals and lodging
provided and to enjoy the collegiality of
men and women who are committed to
providing the best possible education for
children.

The effect on those who have partici-
pated has been more than we could have
imagined. One teacher’s comment reflects
many others sentiments:  “The Associates
Program reminds teachers of their reasons
for becoming educators in the first place.
New teachers feel that they can change
the world, but sometimes that conviction
is lost. This program brings us back to
where we started, but now we have added
skills and experience. . .and we’re
inspired.”

The Leadership Associates Program
provides a model we invite others to 
follow. It verifies the need and desire we
know that teachers have to renew them-
selves, to be regarded as professionals,
and to become the expert needed in 
the classroom to create success for 
all children. 

Reference available upon request from the
ULRC.
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very phase of education involves decision making, but
because of the hectic nature of schools, educators often find
themselves making decisions almost impulsively. To

improve our effectiveness as educators we need to improve our
decision making. To improve our decision making we need to

improve reflective dialogue among ourselves
and others in the education community.
Unfortunately, reflective dialogue is a luxury
not often affordable with the limited free
time that 
educators have.

Ellen Langer (1989) stated that we
become mindless in doing the things we do.
Furthermore, she claimed that “Mindlessness

sets in when we rely too rigidly on categories and distinctions
created in the past” (p.11). “When our minds are set on one
thing or on one way of doing things, mindlessly determined in
the past, we blot out intuition and miss much of the present
world around us” (p. 118). Such mindlessness limits our control
because it prevents us from making intelligent choices.
Boundless examples of mindless approaches are around educa-
tion. Teachers teach the same way year after year; administrators
deal with the crisis at hand and seldom initiate or lead in mean-
ingful ways; and principals function in a daily routine that fills
the day with unproductive tasks. No wonder that “educational
burnout” is pandemic in the profession. Again, Langer provided
a helpful insight.

Burnout, a problem in a variety of workplaces from emer-
gency rooms to corporations, is compounded by mindlessness.
Rigid mindsets, narrow perspectives, the trap of old categories,
and an outcome orientation all make burnout more likely.
Conversely, as we have seen, changing contexts and mindsets, 
or focusing on process, can be energy-begetting (pp. 148-149).

In 1987, Brophy reviewed studies and reported that “most
studies of teachers’ interactive decision making portray it as
more reactive than reflective, more intuitive than rational, and
more routinized than conscious” (cited in Brubacher, 1994, p.
18). In a 1988 study, Boyer  found that more than 50 percent of
the teachers did not participate in planning their own inservice
and staff development programs (Boyer, 1988). Certainly this
condition does not promote professional reflection and critical
thinking of what is important, what should be done, who should
do it, and how well will it be accomplished.

Encouragingly, there is a substantial interest in promoting
reflection among educators. John Dewey wrote about the need
for reflective thinking as early as 1903 and dealt with the role of
reflection in both How We Think (1910, 1933)  and Logic: The
Theory of Inquiry (1938). A renewed interest in the mid-eighties
on the need for reflective practice came largely from the work of
Donald Schon (1983, 1987). Schon suggested that reflective
practice is in essence a kind of reflective conversation involving
the educator, students, parents, and other teachers. Irwin (1987,
1996) suggested that education is significantly a decision-mak-
ing profession. She indicated that a reflective educator is one
who makes decisions based on a conscious awareness. Who and
what we are will be inherently dependent upon the kinds of
decisions that we make and the processes that we use to do that. 

Inasmuch as “mindlessness” might be characterized as a cur-
rent and common condition, a body of research and practice is
encouraging educators to be more thoughtful, critical, interpre-
tive, self-evaluating, and reflective. An example of this research
is found in the work of Onosko (1992) who wrote about the
exploring of the thinking of thoughtful teachers. Other work by
Fernanez-Balboa and Marshal (1994) described dialogical peda-
gogy as a means for empowering teachers to increase their pro-
fessional status and political awareness. 

The Brigham Young University Associates Program offers
the opportunity for educators to meet regularly, reflect on their
practice, and share and compare ideas with colleagues. The
Associates Program provides 14 days of focused discussion and
shared experiences based on aspects of Goodlad, Soder, and
Sirotnik’s (1990)Moral Dimensions of Teaching. 
The noticeable appreciation among the participants was the 
dialogue that occurred. Having been starved for most of their
professional lives with such opportunities, the new found 
collegial atmosphere provided a refreshing and meaningful
opportunity to study, explore, and reflect on key 
educational issues. As the associates asked reflective questions,
paths of consciousness were opened that most may not have
known existed. First steps were made to rid “mindless” acts that
were so easily followed previously. Doors were opened for con-
tinued dialogue even after the program ended. Public school
educators and university teacher educators developed a deeper
understanding of roles and responsibilities of their colleagues.

Reflective dialogue is likely the most under used resource
open to educators. We live in isolation from each other and,
indeed, the system usually does not promote such exchange.
Participation in the BYU-Public School Associates Program pro-
vides the opportunity where reflection becomes a process, a con-
tinuous element in an educator’s professional life. It is the
beginning point of change and reform. With the demands for
reforming education, if we proceed mindlessly and purposeless-
ly, we will answer questions that will not make a difference, we
will do things that are inconsequential, and we will minimize the
energy and synergy that originally brought us into education. 

References available upon request from the ULRC.
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Promoting Collegial Reflective Dialogue
Joe Matthews, Department of Educational Leadership and Foundations, Brigham Young University
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Utah Mentor Teacher Academy

14 UTAH SPECIAL EDUCATOR

t’s hard to believe that there is so little time left in 1999 and
that before we know it we will enter a new decade. It’s also
hard to believe that as we move into 2000, the Utah Mentor

Teacher Academy will be in its fourteenth year, with hundreds
of mentor graduates throughout the state, and another outstand-

ing group of educators currently participat-
ing in the academy. 

Throughout the history of the mentor
academy, mentors have had opportunities to
be trained by experts in areas that are critical
to special education and timely to current
education trends and issues. We feel that
Track 13 & Track 14 mentors will have the

same opportunity as they receive monthly training this year in
facilitation, delivering effective presentations, precision teach-
ing, collaboration, reading, and managing student resistance, as
well as many other topics at the annual conference in January.

As a staff at the ULRC, we are looking forward to another
year of experiences with those mentors we already know and the
mentors we will meet as we begin the year at Park City in
September. We appreciate the support of the districts in continu-
ing to send their “best” to the academy and encourage districts,
schools, and mentors themselves to create opportunities for cur-
rent and past mentors to “mentor” and share their skills and
knowledge now and in the new decade.

I

Training Dates Year 1 Year 2
Track 14 Track 13

Sept. 22, 23, 24, 1999 ULRC Staff Marilyn Crocker
Shadow Ridge, Park City Foundations of Mentoring Facilitation

Oct. 14 & 15, 1999 Phil Stella
Provo Marriott Hotel Delivering Effective Presentations

Nov. 4 & 5, 1999 UMTA training at the Statewide Precision Teaching Conference 
Provo Marriott Hotel Precision Teaching: Charting the Course for the Future

December ULRC Site visits

Jan. 13 & 14, 2000 11th Annual Mentor Conference
Provo Marriott Hotel Mentoring for the New Millennium

Feb. 17 & 18, 2000 Pam Robbins
Provo Marriott Hotel Collaboration/Interpersonal Skills

Mar. 16 & 17, 2000 Nancy Livingston
Provo Marriott Hotel Reading Right Now: Current Issues and Trends

April ULRC Site visits

May 11 & 12, 2000 Thursday John Maag • Managing Resistance
Provo Marriott Hotel Friday 1st &2nd year Mentors • Cracker Barrel Presentations

Monthly Update

Mentor Moments
Davalee Miller, ULRC Program Specialist

Utah Mentor Teacher Academy • Training Schedule 1999-2000
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Fostering Resiliency Through Respect
Wendy Kadleck, Grand County Middle School, ASAP Program

Educator idea Exchange

ffective strategies for “at-risk” stu-
dent success consist of multi-faceted,
concise and highly individualized 

initiatives that may be broken down into
very simple, easily conveyed objectives.

Positive and effective
communications
between educators,
parents and students
are fundamental to
success. Lacking
effective communica-
tion among all
involved will surely

result in the failure of perhaps the only
lifeline buoying the struggling student.

In facilitating the Academic Student
Assistance Program (ASAP) at Grand
County Middle School, we work towards
developing and implementing remedial
strategies for an “at-risk” population fac-
ing a myriad of educational, social,
behavioral, environmental and psycholog-
ical challenges. The degree to which “at-
risk” behavior exists varies, though we
are clearly seeing an increasing number of
students turning to drugs, alcohol, sexual
experimentation and violence as an alter-

native means of expressing or defining
“self”. These behaviors beg answers to
the questions: What is it that the student 
is lacking? What void are young people
trying to fill?

The success of a student depends on
many variables; environmental experi-

ences, coping mechanisms, mental tough-
ness and the inherent resiliency of a child,
to name a few. We must be sensitive to
both strengths and weaknesses in working
with the parents to find the winning com-
bination for their child. It is essential that
the student knows that someone cares
about their success and that these efforts
are not punitive, but focussed solely on
remediation of perceived obstacles to suc-
cess.

Whether working with the “at-risk”
population or honor society students, each
needs to understand the boundaries that
exist for them and trust that they are done
in good faith and with consistency. We all
occasionally test the limits of boundaries
placed upon us, but overwhelming data
has shown that consistency is a staple to
life.

As adults, we are continually striving
for positive, successful experiences.
Children need this same opportunity to
experience success. When there is not a
successful, exciting experience to draw
upon, the likelihood of achievement
beyond mediocrity fades as motivation
stagnates. Success at any given task is a
state of mind, a personal perception. We
must seek to maintain the positivity of the
effort. Too often we recognize a student’s
effort as good or bad, relative to the per-
formance of others on a similar task,
relinquishing the opportunity to acknowl-
edge a small step in the right direction.

Students need to be active participants
in the planning process and be able to
freely communicate what they perceive
their needs to be. Failure to actively listen
to their concerns only serves to continue
to squelch any sense of “self.” Young
minds are very inquisitive and it is of
great value to allow them to express their
own thoughts and concerns without being
dismissed. Besides, without their willing
cooperation, the whole effort is doomed
to fail. It becomes a simple matter of
respect and each student must know that
they are an integral part of the process.
We need to facilitate or guide the student
in a positive direction, but not to the
extent that the student’s ideas are being
ignored.

Young people need to begin to
increase their commitment to the educa-
tional process to proceed further down the
road towards becoming well-rounded
individuals. As educators we possess the
greatest opportunity to guide them in
making that choice.

Many of the kids I see labeled “at-
risk” appear lost in a struggle to discover
what they should or should not believe in.
They are dealing with extremely different
circumstances than many of us experi-

E
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hen first hired, it was humiliat-
ing for me to be seen learning
in the classroom. I perceived

that my job was to manage learning, not
learn myself. In my mind, letting students

see me learning
admitted ignorance to
my class. I was
unwilling to disrobe
and risk being seen by
my students as less
than a 100% seasoned
professional. Perhaps
it was because I felt

less than fully professional that first year.

Last year though, while working with
a group of sophomore Honors English
students, I introduced a normal paste-
board-bland Julius Caesar unit by
announcing, “You’ll be writing songs
based on this play.” Greeted with looks of
fear, I reassured them by promising to
write a similar song myself. Working in
pairs and trios, they stripped folk songs
of lyrics and rewrote them in groups to
outline the plot of the play. 

I was nervous, but felt keenly that it
was time to “come to the edge” myself
and do some jumping. Here is a re-enact-
ment of my effort:

(Sung to the tune of  “Home on the Range”)

Great Caesar was proud, and he worked
on the crowd,
The plebeians, they gave him a crown.

But senators balked, and spare Cassius
talked,
Getting Caesar’s friends to cut him down.

Noble Brutus stooped, to kill Caesar, 
then wash in his blood.
Patricians were shocked, then the 
plebeians flocked,
And Mark Antony enraged the town.

The class was reassured, and better
understood the assignment, as they saw
my poem coming into focus. Now any
prepared model would have clarified the
idea of the project, but I feel that when
they saw me struggling and failing, and
finally succeeding, my students took
great courage, and were far less afraid of

embarrassment. I believe my real
involvement, alongside theirs, helped
authenticate the whole unit.

Later this year during a summer
school class entitled, “Write and Illustrate
Your Own Book” a colleague, (Les Bogh:
an art type), and I decided, a bit nervous-
ly, to write and illustrate our own books
as the students wrote theirs. Using David
Melton’s method (Written and Illustrated
By. . .) we formed a publishing company,
chose subjects in one minute, and
planned the plots of our sixteen page
books in five.

Our greatest frustration came in want-
ing the books to be perfect, just like our
students did. The product was a book that
I was proud to have written. At first, I
imagined that such a short book would
not address any subject of importance to
me. Then, risking embarrassment in front
of the students, I chose a topic nearest my
heart. The students worked with us, con-
sidering our topics respectfully and criti-
cizing our work thoughtfully, as they did
each other’s, and as we did theirs. The
class reached a new level of professional-
ism, and I wrote a storybook to my chil-
dren, explaining my own parents’
divorce, and sorting it out for myself. It is
now an important family document, as is
each of the books written in that class.

I write this article to remind myself to
continue learning publicly alongside my
students. The most meaningful curricu-
lum in my class is the mental challenge to
students: “Question the way you think,
and what you do”. How can we ask them
to question their thoughts or actions, if
we don’t question and revise our own
thinking and behavior. By questioning
ourselves and revising our behavior in
their presence, we will be modeling most
important life skills: modesty, and self-
improvement.

An added benefit of questioning our
own thinking processes is that we will
make more positive adjustments to our
curriculum and teaching. Being more
flexible practitioners will help us change
more often and more rapidly to accom-
modate student needs.

W

Educator Idea Exchange

Go to the Edge, 
and Push Yourself Off.
Mark Lyons

enced in school and the pressures can
easily appear insurmountable to the
young mind. We must actively engage in
building the sense of “self” in each stu-
dent. Each of us can be that person that
the student believes in and trusts.

Given the myriad of resources avail-
able to educators today, many of these
observations may seem somewhat archa-
ic. Sometimes, however, we need to get
back to the basics and offer things

beyond cyber solutions; such as effective
communications, respect, collaboration,
cooperation and a positive, supportive
environment. Not every student has a sta-
ble home environment, the motivation for
success, the willingness to attend school
or the core beliefs necessary to lead them
in a positive direction. 

Our ASAP program has been set-up to
identify students’ needs quickly through
the use of a tracking process. We place
significant emphasis on learning about
each student. We feel this conveys a
sense of belonging for each student,
regardless of their personal baggage. “At-
Risk” students are assessed immediately
and services provided whether it is a
behavior plan, a weekly check-in or tuto-
rial services.

It all boils down to a simple term,
Respect. 

We need to 
facilitate or guide
the student in a

positive direction,
but not to the
extent that the
student’s ideas

are being
ignored.
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appy New School Year!  This last school year before the
new millennium will see some major changes, with more
yet to come. The following describes some changes in

USOE staff and activities already made, and some contemplated:

Personnel Changes at USOE:

Cheryl Hostetter, who was the specialist for Traumatic Brain
Injury Special Health Care Needs, School Reform  and other

issues, left the SEA Special Education staff
and joined the staff of the ULRC.

Mary Ann Williams, who was a Special
Education Specialist recently assigned to
Children’s Mental Health, has retired and is
now serving as Director of the Frontiers
Project, a federal grant to Children’s Mental
Health.

Suecarol Robinson, Specialist for Youth In Custody, has left
USOE to return to Granite School District, as the YIC Director.

Nan Gray, formerly Director of Special Education in Tooele
School District, has joined the Special Education staff as
Specialist for Transition.

Donna Suter, formerly Specialist for Transition, has changed
assignments, and is now Specialist for Monitoring and
Assessment.

Two position openings remain to be filled. Those are:  (1)
Specialist for Fiscal/Data Management and Charter Schools and
(2) Specialist for Other Health Impaired, TBI and Autism.
Announcements are on the Web, and in the districts. Anyone
interested in either of these positions may call my office.

USOE Special Education Rules are in the process of revision
in accordance with the new final Federal Regulations. (In
Federal language, they’ll be out “soon.”)  When issued in draft
form, they will be subject to public hearings in several locations
of the state, and several readings of the State Board. After
approval by the Board, they will be printed en masse for distrib-
ution to all special educators, related servers, principals, and
other citizens. And they will be a new color!

Inservice Training-Federal and State Regulations. The USOE
special education staff is prepared to provide training at districts’
request on the Federal Regulations and Statute. When the State
Rules are published in final form, they will also be available for
training-just ask!  In the meantime, feel free to contact the
Special Education Technical Assistant assigned to your district
for assistance.

As reported elsewhere in this newsletter, our office was
awarded a State Improvement Grant (SIG) by OSEP (Office of
Special Education Programs). The grant is primarily for CSPD,
and covers a period of five years. It is one of only 18 awarded
nationally. Look for the description of the SIG grant and person-
nel in this newsletter. This is a “feather in our cap,” and will
greatly aid in our critical personnel needs.

Have a Good Year!

Utah State Office of Education

A Message from State Director Mae Taylor
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ES, the ARTS can do that for your students. Art
Access/VSA Utah believes that the arts should be part of
every student’s education. The arts can be especially rele-
vant to the student with disabilities in that they may be

the student’s natural and preferred means of expression. The arts
can be used to train and reinforce perceptual, motor, and acade-
mic/cognitive skills. They also contribute to a school’s attempts
to integrate students with special needs into the life of the
school.

Art Access/Very Special Arts Utah (with support from the
State Office of Education: Special Education Services Unit)
invites special education teachers to submit proposals to help
fund artist-inresidencies, special art projects and arts festivals
for students receiving special education services, ages 3 through
22. These funds are available to schools statewide.

Projects funded during the 1998-99 school year took place
all across Utah. Nationally acclaimed Spring City potter Joe
Bennion and published illustrator/cartoonist Kerry Soper taught
Mt. Pleasant Elementary and Spring City Elementary school stu-
dents the elements of pottery and drawing. Each artist was in-
residence eight days for an hour each day. The schools held an
Art Open House to share the students artwork with the entire
school. A teacher’s in-service is required as part of each funded
project. Mr. Soper taught basic figure drawing with a concentra-
tion on faces for both school’s faculty and staff. Spring City
Elementary principal Darrell White proclaimed the project very
successful, adding that it built self-esteem and self-worth,
helped develop fine motor skills and eye-hand coordination,
used think skills that come from designing, and made art a part
of life and learning.

Art festivals were held in Davis, Grand, Granite and Jordan
school districts. Special art projects took place with Repertory
Dance Theatre in Myton and Roosevelt, dancer Deborah
McLaughlin at the Primary Children’s Residential Treatment
Center and Children’s Dance Theater artists in Salt Lake City.
Artists were in residence in preschools in Cache, Logan, Jordan,
and Granite school districts and at The Children’s Center in Salt
Lake. We want to help you provide an arts experience for your
students, too.

For all of the above reasons and so many more, we urge you
to bring artists into your classrooms, schools and districts. If
you’re not sure where to begin, please give Ruth Lubbers or
Vonnie Wildfoerster a call at 801-328-0703, we’ll be happy to
discuss your ideas. We are user friendly and believe firmly in
the value of the arts. Funds are available for residencies, festi-
vals or projects from November 1999 through October 2000. To
request proposal forms or more information, please give us a
call. Completed proposals will be due in the Art Access office
on October 30, 1999.

Art Access/VSA Utah
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Provide Success for 
Your Special Education 
Students!!!
Vonnie Wildfoerster, Art Access/VSA Utah
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The Parent Center

Farewell to 
Educated Transition

Choices (ETC)
Jackie Pierce, Parent Consultant

ducated Transition Choices (ETC), a project of the Utah
Parent Center, began in 1993. This project was developed
to assist families of young adults with disabilities in

understanding the transition from the school system to adult
services. To facilitate this goal, ETC has recruited and trained
teams from numerous local communities throughout our state.
ETC staff members have been fortunate to meet and associate
with many dedicated individuals who have worked hard to
ensure a smoother transition for students with disabilities in
over thirty Utah school districts. Not only have we collaborat-
ed with special education directors and transition specialists,
we have endeavored also to build partnerships with agency
professionals from Vocational Rehabilitation, Independent
Living, the Client Assistance Program, the Division of
Services for People with Disabilities, and most importantly,
with families and their students.

It has been a highly satisfying experience to participate in
an effort geared to help students and their families plan for the
future and gain a clearer understanding of vocational rehabili-
tation and independent living services. In essence, through six
years of phone consultations, curriculum development, team
trainings, and special education law updates, we hope we have
added a valuable link to the chain that connects families, stu-
dents and service providers.

ETC has laid some groundwork and set the stage. Although
the project has lost its funding and will come to a close on
September 30, 1999, the Utah Parent Center will continue to
provide information on transition issues. Our thanks go to
everyone who supported, advised, and encouraged us!

E
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Generalizability: The Key Word to
Creating Independent Learners 

in an Interdependent World
Tim McConnell, Utah State Office of Education

s I sit here typing this article for
the Utah Special Educator, the
thought runs through my mind that

I am performing this activity indepen-
dently. There is no one present to help

me, I am typing
myself, I am not 
plagiarizing the 
material, when 
finished I will email 
a copy of the article 
to the Utah Learning
Resource Center
(ULRC). Sounds 

like an independent action to me, would
you agree?

Then I start thinking about all of the
work that others have performed in order
to provide the opportunity to type an 
article and the word interdependence pops
into my head. In a nutshell, interdepen-
dence means that in order to accomplish
very basic activities on a day-to-day
basis, we are reliant on others in both
small and large ways.

For example, someone had to provide
the hardware and load the software onto
my computer in order for me to use this
word processing program. Someone had
to install the countertop on which the
computer sits in my oh-so-spacious 
cubicle. The state office computer staff
must support the platform for the agency
computers in order to maintain the operat-
ing system so that I have access to email
in order to send the article to the ULRC
once completed. The staff at the ULRC
had to come up with the topic to write on
in the first place as well as send out the
submission date so I would know exactly

how far past the deadline I am submitting
this article (just kidding).

In addition, I am certainly glad that
there is someone with more mechanical
ability than I have to monitor the 
equipment that controls building tempera-
ture on a 93-degree day. The staff that
maintains the printer will certainly be
appreciated when I need to proofread a
hard copy of the document before it is
submitted. Even the person that changes
the light bulbs in my cubicle adds to the
mix so that I have a (relatively) 
comfortable working environment.

Now how independent does the
activity sound?

Even though I have the skills to per-
form in most of this activity independent-
ly, without these skills being performed in
the context of the events and people that
have made this particular event in time
possible (i.e. my 9th grade typing teacher)
possessing the skill in isolation would be
useless. Herein lies the point. When we
set up IEP goals, benchmarks, short-term
objectives and outcomes for students, we
must build in the chance to practice as
many of those skills as possible in real
world activities and environments. If 
students are only able to perform the
skills in isolation or if the skills don’t
generalize to some useful function in 
the real world, what good are the skills. 

One nice outcome in learning to think
more in terms of interdependence, is that
the possibilities of how to begin linking a
student’s abilities with functional/mean-
ingful activities begins to happen more
easily. Try thinking about something that

you do day to day and start linking the
services and people who make it possible
to do the activity; like driving your car.

Think about where you would be
without:

• the mechanic that keeps your car 
running 

• the parts wholesaler that supplies the  
mechanic with tools and needed parts   
for your 84 Yugo

• the manufacturer of those replacement 
parts

• the accounts person that receives and   
fills the orders to the auto parts store

• the truck driver that fills the storage 
tanks at the gas station 

• the attendant that pushes the approval  
for the pump to pump the gas 

• the technician that maintains the pumps, 
cash registers, etc.

When you begin to think this way, the
list can be endless and just think about all
of the skills, jobs, and services that could
be performed in part or in whole by the
students with whom you work! Now start
building their repertoire of independent
skill performance, but with the long-term
interdependent outcomes in mind. From
preschool children playing on a play-
ground, to elementary age kids getting
through lunch unscathed, to high school
kids who need to be able to get to and
from a location and hold down a job
sight, the skills we teach students, if they
don’t generalize to real world, and real
work settings, are not the goals that will
serve them best. 

A
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The Never Ending Changes-
And Stress To Go With It.
Jerry Christensen, ULRC Team Leader

n their book entitled A Survival Guide to the Stress of
Organizational Change, Price Pritchett and Ron Pound elabo-
rate on how change often results in stress for organizations.

The three key “drivers” of change are people, technology and
information. Stress from people change has to do with staff

turnover, our increasing population (i.e. stu-
dents) and increasing responsibilities put on
people. The world population is closing in on
six billion people. After working in several
school districts this week, I think most of the
six billion live in Utah! Our increasing stu-
dent population places greater demands on
teachers, districts and even how we operate
at the Utah Learning Resource Center

(ULRC). The second “driver”, technology, appears to be a dou-
ble-edged sword in education. Pritchett and Pound state that “...
technology actually feeds on itself-a rapidly accelerating rate of
technological change is basically guaranteed.” It is the goal of
the ULRC to help educators use this new technology to be more
efficient in their work and more effective with their students.
The other side of the sword is that education in general is not
keeping up with the rapid technological growth. The third pow-
erful force driving change has to do with information. Pritchett
and Pound state, “There was more information produced in the
30 years between 1965 and 1995 than was 
produced in the entire 5,000-year period from
3000 BC to 1965.” We have more infor-
mation, reaching more
people and, with the 

help of new technologies, far faster than ever before. What’s a
district to do?

We hope the ULRC can relieve some of your stress through
our state’s Comprehensive System of Personnel Development
(CSPD) process and working with you as changes occur. 

We have had some of our own exciting changes during the
summer. I would like to say goodbye and wish the best for my
friends Bruce Schroeder who is directing the State Improvement
Grant, Randy Schelble who is now a special education coordina-
tor in Granite District and Karen Marberger who is coordinating
Title I programs for the State of Idaho. The help and direction
these people have given to the ULRC and the State of Utah can-
not be measured. I would also like to welcome on board Cheryl
Hostetter from the USOE, Michael Herbert from Granite District
and the University of Utah, and Jim Curtice from Jordan
District. Our new people are already working with our estab-
lished people (not old!) to create the synergy we will need to
survive the tidal wave of changes. 

As a staff, we look forward to working with you as we face
these new changes and challenges. Together we will again make
a positive difference in the lives of children and their families. I

want to leave you with a thought from A Survival Guide to the
Stress of Organizational Change . “Practice optimism 

and positive expectancy. 
Hope is a muscle-develop it.” 

I
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The Utah State 
Improvement Grant

he 1999-2000 school year marks the first full year of opera-
tion of Utah’s State Improvement Grant. This five-year, 
federally funded project will operate within the framework

of the Utah State Office of Special Education and the Utah
Consortium for Special Education. The project will capitalize 
on existing partnerships and create new alliances within the 
educational community, with parents and other consumers, and
with other state agencies to improve the overall quality of 
services delivered to students with disabilities. (See Figure 1)

The State Improvement Grant has 
three primary goals:

Implement a decision-making infrastructure that will system-
atically and progressively improve access to, and quality of,
instructional services at every level of the state educational
delivery system.

Implement changes in policy, technical assistance to adminis-
trators, and personnel preparation activities to ensure that the
students with disabilities have access to, placement in, and
progress within the general curriculum.

Provide technical assistance and personnel preparation activi-
ties that will ensure students with disabilities have access to
needed effective, proactive behavioral/social interventions that
provide individuals with the attitudes and competencies needed
to be successful, caring members of society.

Operationally, the project’s work will be completed within
three working committees. A Preservice Team will focus on
issues such as recruitment and preparation of new personnel to
address the critical shortage of personnel needed in Utah who
serve students with disabilities. An Induction Team will address
the challenges of retaining personnel by, among other things,
providing the supports necessary to ensure the successful transi-
tion of beginning teachers into the profession. The Career
Professional Development Team’s primary agenda concerns 
continuous staff development for special education, general 
education, and related services personnel. 

The State Improvement Grant is Co-Chaired by USOE staff
Dr. Mae Taylor, Director of Students at Risk, and Dr. Ron
Stanfield, Coordinator of Educator Licensing. An Executive
Management Team representing the various partners meets
monthly to provide input on implementation and evaluation of

grant activities. Project staff include Project Director, Bruce
Schroeder, and Team Leaders: Monica Ferguson, Preservice;
Dan Morgan, Induction; Sharon Neyme; Career Professional
Development. 

Project Director: Bruce Schroeder has been providing staff
development and group facilitation through the Utah Learning
Resource Center for 12 years and has served as the project coor-
dinator since 1992. In this role he was responsible for directing
ULRC activities and staff. Previously he was a teacher of stu-
dents with behavior disorders at the secondary level. He is a fre-
quent presenter on a variety of topics at State and National
Conferences. His sessions are known for their expert presenta-
tions, reflective discussions, and creative engaging activities. He
has also shared ideas through numerous columns and articles in
the Utah Special Educator. His current interests include using

T
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human performance technology to facilitate effective practices in
organizations by creating conditions for proactive change. The
State Improvement Grant will provide an opportunity to identify
critical performance gaps across the continuum of educator
preparation and then arrange resources and interventions that
will improve the special education system in the state. 

Preservice. Monica Ferguson is the Preservice
Implementation Team Leader for the SIG Project. She recently
moved to Utah from Alaska, bringing with her 24 years of 
public school experience from Texas and Alaska in a variety of
capacities. She is a speech-language pathologist and has a range
of administrative and classroom experiences in both general and
special education. Former positions and experiences include:
speech-language pathologist (preschool, K-12), preschool
teacher, special education program manager, inclusion 
implementation leader, and team teaching reading and 
writing in the general classroom. 

Additionally, Monica has University teaching experience in
the Education Department at the University of Alaska Fairbanks.
For the past two years, she taught a graduate class, Building
Partnerships Between General and Special Education. She is
currently an adjunct instructor in the Special Education
Department at the University of Utah. Monica is a national 
presenter and has published articles and book chapters on 
various topics including:  school culture and school reform,
changing educational roles and focusing on the curriculum, 
and the development of partnerships between general and 
special education.

Induction. Dr. Dan Morgan is a life-long special educator. He
obtained his Bachelor’s degree from Western Michigan
University in 1968, with a major in special education/emotional
disturbance. He taught for 2 years as a “crisis teacher” in a 
suburban Detroit school district and then entered Michigan State
University as a full-time Masters’ student in special
education/emotional disturbance. After leaving MSU, he was

employed as a consulting teacher in Mt. Pleasant, Michigan for
three years. His doctoral program was completed at Florida State
University in special education. Since 1976, he has been on the
faculty in the Department of Special Education and
Rehabilitation at Utah State University. From 1980-1990, he was
Department Head. He has directed numerous personnel prepara-
tion projects, including preservice and inservice level training
programs. He has also directed a number of field-initiated
research and model demonstration projects. His research and
publication activities include best practices for students with
behavioral disorders, substance use prevention programs, and
student self-management programs. In recent years, he has
become more involved in special education legal issues by
teaching courses and by serving as a due process hearing officer.

Professional Development. Dr. Sharon Neyme comes to the
project from Granite School District where she has served as a
school administrator. Her most recent assignment has been as
principal of West Lake Jr. High for the past three years. She has
extensive experience as a classroom teacher, and has worked
with the Utah State Board of Regents and the Utah Education
Policy Center. Dr. Neyme has directed and participated in staff
development at the building, district, state and national levels.
As an administrator, she has been particularly concerned with
the successful integration of students with special needs into the
general school program. With the assistance and cooperation of
both special and regular educators, she has piloted a number of
programs that have addressed this critical issue in innovative
ways. Dr. Neyme has attended Utah State University, the
University of Dijon, France, and the University of Utah. She has
been on the Utah Special Education Advisory Panel as the LEA
Representative for three years.

The scope of this project is too broad and too ambitious to be
easily captured in the space available here. One thing is clear,
however: The State Improvement Grant will open many new
doors over the next five years by systematically and systemically
improving results for students with disabilities in Utah’s schools.

20 UTAH SPECIAL EDUCATOR

Monthly Update

Left to Right: Bruce Schroeder, Monica Ferguson, Sharon Neyme, Dan Morgan

Fixed Educator Mag.9/99.Terry  10/9/99  10:16 AM  Page 21



Original Program on American Indian Educational Issues to Air in November!

Walking in Two Worlds: Issues in American Indian Education

Indian education has always existed.  Yet, from the time of first European contact to the present, Indian education has meant assim-
ilation. Native children have been removed from their families, stripped of their language and culture, and forced to adopt the ways of
the dominant Euro-Western society.  The results have been devastating.

KUED, Channel 7 will air a one-hour, locally produced documentary program on issues in American Indian Education in the week
preceding Thanksgiving, Friday November 12, at 9:00 p.m.. This program will be of special interest to educators and students to seek
greater understanding of this underrepresented group. 

Walking In Two Worlds is the story of American Indian education, told through images, stories and words of American Indians who
live in the Intermountain West. This perspective differs in important ways from traditional views and history taught in public schools.  

Walking in Two Worlds will take viewers to urban and rural locations in Utah, Idaho, Arizona and Montana. Viewers will gain an
important historical perspective of American Indian education, and visit model programs that incorporate culture into the educational
experience.

Please refer to the KUED web site at www.kued.org, or contact Michael Herbert at 
the ULRC (801-272-3431) for more information or air times.
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Announcements

The Utah Special Educator publishes announcements that are of interest to our readers by special education oriented organiza-
tions and educational institutions within the State of Utah. Limit items to one half page in length. Contact Cheryl Hostetter,

Editor, Utah Special Educator, 2290 E. 4500 S., #220, Salt Lake City, Utah  84117, (801) 272-3431 or (800) 662-6624 in Utah.
Announcements must be received by the following dates for publication:

October 20–November Issue • December 8–January Issue • January 12–February Issue 
March 8–March Issue • April 12–April Issue

Utah
Federation

CEC 
Invites you to join Special Education’s 

premiere professional organization

The Council for 
Exceptional Children

Enjoy the professional development benefits of:
• Joining disability-specific subdivisions
• Receiving newsletters and teacher-friendly journals
• Purchasing current books and other publications on  

teaching the exceptional child
• Attending statewide and national conferences

For more information contact:
Peggy Milligan
Utah Federation Membership Chairperson
Days: 801-264-7400

Visit the
Utah Learning

Resource Center
Home Page

and
Enter the 

monthly EduQuiz
www.ulrc.org/
edu-quiz.html
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What is Precision Teaching?

Precision Teaching began more
than 25 years ago with the
invention, by Dr. Ogden
Lindsley, of the Standard
Celeration Chart (sometimes
called the Standard Behavior
Chart). The Standard
Celeration Chart is a tool for
recording and making deci-
sions about learning and perfor-
mance. Its scale “up the left” is
frequency —-count per minute, per
week, per month, or per year. Its scale
“across the bottom” is calendar time- days,
weeks, months or years. Simply stated, Precision
Teaching is use of the Standard Celeration Chart by
teachers and students to make educational decisions.

By inventing the Standard Celeration Chart and
training teachers and students to use it, Dr. Lindsley
literally made scientific method available in the class-
room. By deciding what to measure (academic skills,
social behaviors, thoughts, feelings, etc.), setting
learning and performance goals or “aims,” charting,
and deciding if and when to make program changes,
teachers and students have been able to identify
teaching and learning methods that work best for
individuals while discovering general principles of
curriculum and instruction.

Measured Effectiveness

Measurement and revision are built into Precision
Teaching. Unlike most approaches to education which
rely on occasional “research studies” to validate
effectiveness, Precision Teaching involves daily mea-
surement and continuous evaluation as well as revi-
sion of teaching or learning methods. Consequently,
Precision Teachers do not merely seek effective
instructional methods. Rather, they seek the most

effective methods, those that produce
the greatest possible learning and

achievement for each individual.

Precision Teachers also con-
duct effectiveness studies.
The most frequently cited
study was the Sacajawea
Plan of the Great Falls
(Montana) Precision

Teaching Project, conducted
during the 1970’s. By adding

only 20 to 30 minutes per day of
Precision Teaching to the usual

curriculum and teaching methods, ele-
mentary school teachers helped their students

gain by 20 to 40 percentile points on various sub-tests
of standardized achievement tests, compared with stu-
dents in schools that had not adopted Precision
Teaching. These results led to validation by the U.S.
Department of Education and dissemination of
Precision Teaching methods through the National
Diffusion Network. The results of the Great Falls pro-
ject have been repeated and expanded throughout
North America, with applications to virtually every
student population including students with disabili-
ties. Among the most dramatic results in recent years
are huge gains in literacy achieved by adolescents and
young adults using Precision Teaching methods.

27 Years of Measurably Superior Instruction

This year’s conference brings together a remarkable
group of educators-truly among the finest and most
effective in the world. This is no exaggeration-their
measured results speak for themselves. We also hope
that all who participate will take home with them a
renewed commitment to their students, to their own
professional development, and especially to the
broader society which is in such great need of effec-
tive teaching methods. We need to spread the word!

Get Ready for the P.T. Conference

Announcements
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Conference Highlights

Thursday, November 4th

• Pre-Conference Workshops
• Welcome and 

Opening Session
• Dinner and live entertainment 
featuring “The Kap Brothers”!

Friday, November 5th

• Plenary Session featuring keynote speak-
ers

• A full day of  Breakout Sessions
• Cracker Barrel Session: lively “how-to”

discussions with PT experts!
• Exciting “Chart Share” and Social

Saturday, November 6th

• More sessions!
• Concluding luncheon and Keynote

• Networking opportunities!

14th International 

Precision Teaching Conference
Provo Marriott Hotel • November 4th - 6th, 1999

“Precision Teaching: 
Charting the Course 
for the Future”

Making a Difference!

After more than 25 years of dramatic success in
schools and universities, Precision Teaching offers
mature solutions to America’s so-called “educa-
tional crisis.” At our Utah conference, precision
teachers will convene to share strategies, methods
and materials, and to speak to a broader audience
about teaching methods that make a difference.

The Precision Teaching Project in Great Falls,
Montana, demonstrated in the 1970’s that chil-
dren taught with Precision Teaching for just 30
minutes per day could advance by 20 to 40 per-
centile points on basic skills achievement com-
pared with students who did not use Precision
Teaching. The magnitude and cost-effectiveness
of those results were astonishing.

Join us at the 14th International Precision
Teaching Conference and help promote measur-
ably superior teaching methods. If you’re new to
Precision Teaching, come to learn about this pow-
erful educational solution!

Announcements
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Conference Sessions - Something for Everyone!
We’ve made every effort to include topics and presenters that will appeal to everyone, from beginning 

practitioners to seasoned veterans, from long-time leaders and activists, to those newly interested in 
finding out more about measurably effective teaching methods.

Sessions will cover topics under the following strands:
• Getting on Board with PT: The Foundations
• Anchoring Your Skills: Elementary Strategies and Techniques
• Keeping Afloat: Secondary Strategies and Techniques
• Gauging the Distance: Monitoring and Assessing
• Navigating Together with Collaboration
• Testing New Waters: PT and Beyond

You’ll also learn about computer applications, combining PT with other methods such as
Direct Instruction, innovations in creative writing, study skills, and much more!

Introductory Precision Teaching Workshop

Those interested in learning to use Precision Teaching in the
classroom may attend a pre-conference session conducted by
Trainers from the Great Falls, Montana, Precision Teaching
Project. Aimed at supporting classroom and school adoption

of Precision Teaching methods, it will give you new skills 
and a set of materials for classroom use.

Cracker Barrel Session

The Cracker Barrel is a special opportunity to talk with experts
and leaders about specific methods, curriculum strategies and
key issues. We’ll have a room full of tables with an expert at

each. You select the speakers and topics of most interest to you,
hear brief presentations, then have a chance to talk informally.

Lots of new ideas and professional contacts.
Sharing Materials and Programs.

Hospitality Events

We want everyone to feel welcome at the conference and in 
the Precision Teaching community. As part of your registration, you’ll attend keynote luncheons each day of the conference. In addition,

we are offering a social and a wonderful night of entertainment featuring “The Kap Brothers”, a dynamic jazz and blues ensemble. 

Registration

For more information on how to register for the 14th International Precision Teaching Conference, contact your Director of Special
Education or the Utah Learning Resource Center. All Utah Educators attend Free!!!

Registration is due by October 22,1999.

Sharing Materials and Programs

The conference will provide opportunities for participants to
share materials and programs, including computer programs 

for teaching, managing instruction and using electronic 
versions of the Standard Chart. We encourage you to bring
your materials and programs. Please contact the ULRC as 
soon as possible if you would like to be part of a formal 

materials and programs exhibits.

Chart Sharing Session-Bring Your Charts!

All you precision teachers who’ve learned something special
from a chart, or who need help with a particular problem, bring
your favorite charts for a traditional Chart Sharing session.We’ll
have plenty of pens and transparencies so you can make over-
heads and tell us for a minute or two what you did and what 

happened. Don’t be shy!Lots of fun and a great time to socialize!

Announcements
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September 1999
22-24 Utah Mentor Academy Initial Training, Shadow Ridge at 

Park City, UT. Contact ULRC (801) 272-3431 or 
(800) 662-6624.

24 CSPD Consortium. Radisson Hotel, Park City, Utah. 
Contact  ULRC (801) 272-3431 or (800) 662-6624

30-Oct 1  Region 5 Preschool Conference (Iron, Washington, Kane, 
Garfield, Beaver, Piute, Wayne).  Location to be announced. 
Contact Valerie Scherbinske (801) 538-7846.

30-Oct 2  CCBD International Conference. Dallas, TX.  
Contact  ULRC (801) 272-3431 or (800) 662-6624.

October 1999
7-8 Utah Education Association Convention. 

Contact Carol Johnson (801) 266-4461 Ext. 112.
14-15 Utah Mentor Academy, Provo Marriott, Provo, UT. 

Contact ULRC (801) 272-3431 or (800) 662-6624.
21-22 BEST/CCBD Annual Conference, Ogden Marriott, Ogden, UT. 

Contact Deb Andrews, (801) 538-7566.
28-29 Brain Injury Association of Utah, Inc., Family and 

Professionals Conf., Provo Marriott, Provo, Utah
Contact Ron Roscos, (801) 484-2240

November 1999
4-6 14th International Precision Teaching Conference. 

Provo Marriott, Provo, UT. Contact Tracy Stewart 
(801) 272-3431 or (800) 662-6624.

4-5 Utah Mentor Academy at the Provo Marriott, Provo, UT. 
Contact ULRC (801) 272-3431 or (800) 662-6624.

4-5 Region 7 Preschool Conference (Millard, NorthSanpete, South 
Sanpete, Sevier, Juab, Tintic, Millard). Location to be 
announced. Contact Brenda Broadbent (801) 538-7708.

4-5 AER Utah Chapter Fall Conference: Year 2000 Vision for 
the Future. University of Utah, SLC. 
Contact Merrilee Peterson (801) 298-1064.

4-6 CEDS Annual Topical Conference. Assessment: Best Practices 
for the Future. San Antonio, TX. Contact Samdra Latchford 
(506) 452-6021 or sandral@unb.ca

5-6 1999 State LDAU Conference. Olympia Park Hotel, Park City. 
Contact Dale Sheld (801) 538-7707.

8-9 Region 6 Preschool Conference (Carbon, Emery, Grand & 
San Juan). CEU Campus. Contact Brenda Broadbent 
(801) 538-7708.

8-10 1999 Regional Conference on Improving America’s Schools, 
Salt Palace Convention Center, Salt Lake. Contact 
(800) 203-5494 or www.ncbe.gwu.edu/iasconferences 
for more information.

12 CSPD Consortium.  Salt Lake Airport Hilton, Salt Lake City.
19-20 5th Annual Utah Paraeducator Conference, Snowbird, UT. 

Contact Marilyn Likins (801) 273-1843

December 1999
2-3 Region 2 Preschool Conference (Davis, Ogden, Weber, 

Box Elder, Cache, Logan, Rich & Morgan).  
Ellen Eccles Conference Center, Utah State University. 
Contact Brenda Broadbent (801) 538-7708.

3 CSPD Consortium. Salt Lake Airport Hilton, Salt Lake City.
4-8 31st Annual NSDC Conference, Dallas, TX. 

Contact NSDC (800) 727-7288.
9-12 International Division of Early Childhood (DEC) Conference. 

Washington, D.C. Contact Jerry Christensen, (801) 272-3431 
or (800) 662-6624.

January 2000
7 CSPD Consortium. Salt Lake Airport Hilton, Salt Lake City.
13-14 11th Annual Mentor Conference,  Provo Marriott Hotel, 

Provo, UT. Contact ULRC (801) 272-3431 or (800) 662-6624.
13-14 Region 4 Preschool Conference (Provo, Alpine & Nebo). 

BYU Campus.  Contact Brenda Broadbent (801) 538-7708
20-21 Region 1 Preschool Conference (Salt Lake, Jordan, Murray, 

Granite, Park City & Tooele).  U of U Union Building.  
Contact Brenda Broadbent (801) 538-7708.

February 2000
4 CSPD Consortium. Salt Lake Airport Hilton, Salt Lake City.
17-18 Utah Mentor Academy , Provo Marriott, Provo, UT. 

Contact ULRC (801) 272-3431 or (800) 662-6624.

March 2000
8-9 Transition Conference, Provo Marriott, Provo, UT.  

Contact Nan Gray, USOE, 538-7757.
14-18 20th Annual National Conference, Historic Old Town 

Alexandria, VA.  Contact ACRES Headquarters, 
(785) 532-2737.

17-18 Utah Mentor Academy, Provo Marriott, Provo, UT. 
Contact ULRC (801) 272-3431 or (800) 662-6624.

17-18 Spring CEC/UASCD Conference, Hunter High School, 
6136 W 3785 S, SLC. Contact ULRC (801) 272-3431 
or (800) 662-6624.

25-27 ASCD Conference. New Orleans. 
Contact ULRC (801) 272-3431 or (800) 662-6624.

27-31 SARS Week. St. George, Utah.
Contact Mae Taylor (801)-538-7711

31 CSPD Consortium. St. George. Contact ULRC (801) 272-3431.

April 2000
28-29 Family Links Conference for Families of People with 

Disabilities. Jordan High School, Sandy, Utah.  
Contact Utah Parent Center (801) 272-1051 or (800) 468-1160.

May 2000
5 CSPD Consortium. Salt Lake Airport Hilton, Salt Lake City.
11-12 Utah Mentor Academy, Provo Marriott, Provo, UT. 

Contact ULRC (801) 272-3431 or (800) 662-6624.

* This information is provided as a service.  We believe it to be accurate,
but it is important to confirm with the contact listed.  To obtain additional
information and to supply important upcoming dates, please contact us at
(801) 272-3431 or (800) 662-6624. Current information is also available
at the ULRC web site www.ulrc.org updated September, 1999.

UTAH CSPD CONSORTIUM CALENDAR*1999-2000
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Utah State Office of Education
Special Education Services
Taylor, Mae Director   At Risk and Special Education Services.........................................................................538-7711 

mtaylor@usoe.k12.ut.us

Rhode, Ginger Coordinator, Special Education, State and Federal Compliance...................................538-7706 
grhode@usoe.k12.ut.us

Broadbent, Brenda Specialist, Preschool Special Education.........................................................................538-7708 
bbroadbe@usoe.k12.ut.us

Gray, Nan Specialist, Transition........................................................................................................538-7757 
ngray@usoe.k12.ut.us

Hennefer, Kenneth Specialist, Corrections Education/Applied Technology for Special Education...........538-7727 
khennefe@usoe.k12.ut.us

McConnell, Tim Specialist, Inclusion/Severe Disabilities....................................................................538-7568 
tmcconne@suoe.k12.ut.us

Reavis, Ken Specialist, Behavior Disorders/Comprehensive System of Personnel Development..538-77091 
kreavis@usoe.K12.ut.us

Sheld, Dale Specialist, Learning Disabilities/Communication Disorders/Assistive Technology....538-7707 
dsheld@usoe.K12.ut.us

Suter, Donna Specialist, Assessments/Monitoring....................................................................538-7576 
dsuter@usoe.K12.ut.us

SERVICE DIRECTORY

Statewide Projects

Behavioral and Educational Strategies for 
Teachers (BEST)
USOE, 250 East 5th South, Salt Lake City, Utah 84111
Deb Andrews, Project Specialist....................... 538-7566

dandrews@usoe.k12.ut.us
Natalie Allen, Specialist, Preschool BEST.........538-7571

nallen@usoe.k12.ut.us

Utah Parent Center
2290 East 4500 South, #110, Salt Lake City, Utah 84117
Helen Post, Director ...........................................272-1051

upc@inconnect.com

Utah Project for Inclusion (UPI)
USOE, 250 East 5th South, Salt Lake City, Utah 84111
Danielle Keith, Specialist...................................538-7716

dkeith@usoe.k12.ut.us
Loydene Hubbard-Berg................................... ..538-7567

lhberg@usoe.k12.ut.us

Supporting Inclusion for Preschool 
Children (SIPC)
USOE, 250 East 5th South, Salt Lake City, Utah  84111
Shelley Kiefer, Specialist....................................538-7907

skiefer@usoe.k12.ut.us

Utah Learning Resource Center
2290 East 4500 South, #220, Salt Lake City, Utah 84117
Jerry Christensen, Team Leader.........................272-3431

jerryc@provo.k12.ut.us

Utah State Improvement Grant (SIG)
2290 East 4500 South, #265, Salt Lake City, Utah 84117
Bruce Schroeder, Project Director......................538-7580

bschroed@usoe.k12.ut.us

Utah Project for Children with Dual
Sensory Impairments (CDSI)
Utah School for Deaf and Blind, 742 Harrison Blvd.,
Ogden, Utah  84404
Darla Fowers, Project Coordinator.....................629-4700

bsogd1.dfowers@email.state.ut.us
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Call for Articles
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The Utah Special Educator is a symbol of the leadership of Dr. R. Elwood Pace
Whose vision made the Consortium, the ULRC and this journal possible.

The 1998-99 issues of Utah Special Educator will focus on provid-
ing ongoing information for educators to implement IDEA 1997 as
well as a monthly series of articles entitles “Educator Idea
Exchange.”

“Educator Idea Exchange” Articles
Articles for this section of each issue do not need to focus on the
monthly IDEA 1997 topical focus. Educators are encouraged to
submit articles describing programs, practices, interventions or
strategies that have been successfully implemented in their school
or classroom that improve the education of students with disabili-
ties. Articles submitted for “Educator Idea Exchange” should
include descriptions of: (1) the program, practice, intervention or
strategy; (2) how it can be implemented by others; (3) its impact
on teachers and the education of students with disabilities; and (4)
reference for others to obtain additional information.

Guidelines for Articles
The following information provides guidelines for submitting an
article to the Utah Special Educator.

1. Consider the publication’s audience. Approximately 5,000
copies of the Utah Special Educator are distributed to all special
education personnel and principals throughout the State of Utah as
well as several hundred to out-of-state educators. Articles that con-
tain successful srtategies, practical information and specific accom-
plishments are encouraged.

2. Articles should be 650 to 900 words long. Narrow your focus
and be concise.

3. Avoid jargon, abbreviations and specialized terms. For example,
spell out Council for Exceptional Childern the first time it is used
and reference it with the abbreviation/acronym (CEC) in the

remainder of the article. This enables the reader to have a common
understanding of terms.

4. Be sure to reference your article when necessary to give credit
to other sources.

5. Include a title that entices the reader to pursue your information.

6. Articles must be written and double spaced. If you prefer, send a
diskette as well as a hard copy of the article. Computer disks will
not be returned. Articles may be submitted on e-mail to:
cherylh@ms.provo.k12.ut.us

7. A photograph of yourself may be included to accompany your
article. Photographs of classroom scenes are also accepted. If pho-
tographs include students and other adults, please obtain their per-
mission to have the photograph 
published. Photographs will be returned only at the 
writers request when the article is submitted.

8. All articles may not meet the needs of a specific issue. Writers
of submitted articles will recieve notification of acceptance of their
article for publication.

Article Due Dates
Month           Due Date
November        October 20
January            December 8
February          January 12
March            February 8
April                April 12

Utah Learning Resource Center
2290 East 4500 South
Suite 220
Salt Lake City, Utah  84117

ADDRESS CORRECTION REQUESTED
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